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Standards and Quality Report 
 
1. The school in context 
 

Currie Primary is located in the south west of the city of Edinburgh. In August 2015 we celebrated our 10th birthday, as Currie Primary was formed in 
2005 with the amalgamation of 2 schools, Curriehill and Riccarton Primary. We moved into our current building in 2007. Currie Primary School is part 
of the Currie High School Cluster. We have good working relationships with our cluster primaries and high school. Our school serves the area of 
Currie, part of Balerno and some outlying areas. We have a number of children applying to attend our school from outwith our catchment. We have a 
mixed cohort of pupils at Currie Primary School. This session 3% of our pupils come from decile 1 (most deprived) of the Scottish index of Multiple 
Deprivation and 37% from decile 10 (least deprived). Housing in the area is predominantly owner occupied with some rented and social housing. Our 
school role continues to grow and by June 2016 was 409 pupils in P1 – P7, arranged into 15 classes. In addition we have a large Nursery with a role 
of 60 am and 60 pm pupils. The majority of children transfer into P1 from our Nursery although we do have a number of children entering P1 each 
year from other nurseries nearby. In June 2016 all but 1 of our P7 pupils transferred to Currie High School.  
 
This session 364of our children have English as a first language with the others speaking one of 13 other languages at home, using English as a 
second language. 89 of our pupils have been identified as having a variety of additional support needs such as dyslexia, learning disability or moderate 
learning difficulty,  Autistic Spectrum Disorder, communication support needs, hearing impairment, visual impairment, speech disorder, social, 
emotional and behaviour difficulty, mental health problem etc. We have one pupil on a shared placement between Currie Primary and Redhall School. 
Children with additional support needs are supported in school in a variety of ways, for example, Individual Education Plans, Co-ordinated Support 
plans etc. as detailed in the GIRFEC agenda (Getting it Right for Every Child). We work closely with our partner services and agencies including 
Educational Psychologist, Speech and Language Therapists, Occupational Therapists, School Nursing Team, Health Visitors, staff at CAMs, and the 
Additional Support for Learning Services. 6 children are registered as Looked After and Accommodated. 5.9% of our pupils receive free school meals. 
Pupil attendance in school is very good and has averaged out over the year at 97.01%, (Edinburgh City average is 95.02%). 
 
 
We are well staffed with a HT and 2 DHTs (1 full time and one part time) making up our Senior Leadership Team. In school we have the full time 
equivalent of 15 class teachers and a Support for Learning Teacher, as well as a music specialist and modern languages teacher providing NCCT 
cover. In Nursery we have 1 full time teacher, 1 Early Years Officer, 4 full time Early Years Practitioners, 2 part time Nursery Practioners and 2 part 
time Pupil Support Assistants. The work of our school is very well supported by a full time Business Manager, two admin staff in the office and 12 
Pupil Support Assistants working alongside teachers to support children in class.  In addition we have a full time School Support Officer. We work 
closely with our Active Schools Coordinator, who arranges a variety of sporting and active taster sessions and lunch time clubs for our classes.  
 
As well as pupils’ attainment, wider achievements are very important to us and we strive to plan and provide opportunities for our pupils to experience 
a wide variety of activities both in and out of school. During the school year 2015 / 2016 all pupils from P4 – P7 worked on one of our 10 Pupil Councils, 
working through different priorities from our Development Plan identified by both pupils and staff in order to continually improve and move our school 
forward.  In June 2016 we were delighted to be allowed to maintain our Eco Schools Scotland Green Flag status after assessment, which we have 
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held since 2011. We also have Fair Active Status, the second step of the Fair Trade Award, Level 3 of the Royal Horticultural Society’ School Gardening 
Scheme and a Bronze Green Tree Award from the Woodland Trust for  work some of our classes have been involved with outside of their classrooms.. 
We are a Level 2 Health Promoting School. P6 have completed the John Muir Award meaning we now are a provider for this scheme.  
 
Our school values are based on the four capacities within the Curriculum for Excellence and almost all of our pupils demonstrate these values every 
day. Our pupils are responsible citizens, identifying charities to support each year and actively organising events for everyone to get involved in to 
raise money to support these charities, for example during school year 2015 / 2016 our pupils raised money for Junior Diabetes Research Foundation 
(JDRF), Children in Need, Sports Relief and CHAS. Almost all children have very good standards of behaviour and actively care for their environment, 
putting litter in bins, turning off lights, learning about and discussing the rights of children around the world and showing an understanding of different 
cultural and religious beliefs.  They are effective contributors working on Pupil Council’s, with partners and as teams in co-operative learning activities 
in class, by sharing good ideas, communicating in different ways and through answering questions. Almost all of our pupils demonstrate that they are 
confident individuals by being happy and healthy, understanding right and wrong, enjoying being part of our school, working independently and asking 
for help when they need it, making good choices and taking responsibility for their actions. Almost all of our pupils demonstrate that they are successful 
learners by working independently, thinking about their learning, asking and answering questions, being creative, solving problems, wearing our school 
uniform and being proud to be part of Currie Primary School, listening well, demonstrating good standards of attainment in reading, writing and maths 
and numeracy, using ICT as well as representing our school in the wide variety of events we attend.  
 
In addition almost all pupils in P6 achieved JASS silver level award and almost all P7 pupils achieved the Currie Primary Citizenship Medal. We have 
a school choir for our P6 and P7 pupils, who have taken part in performing in and out of school at the Edinburgh Light Nights event and St Mary’s 
Choir Festival, a number of our pupils from P4 – P7 receive instruction in violin and trumpet in P7 and have played in cluster orchestras. A number of 
P6 and P7 pupils have received instruction on the Chanter.  Teams of children from our school took part in a wide variety of city sporting events, 
including cross-country events, Games at the Hub, Interscholastic, and Racquet Sports Festival. Around 100 pupils from P3 – P7 are actively involved 
in school football training and teams. In addition children from both P6 and P7 took part in maths challenge days and the Rotary Quiz where one team 
made it through to the area finals.  
 
Our PTA organize a wide range of after school events such as clubs and run a wide variety of after school clubs including, (gymnastics and rhythmic 
gymnastics, hockey, mini kickers, gardening, fun with food, drama,  and arts and crafts) as well as discos, magic shows, a beetle drive and our annual 
May Fayre. The PTA work alongside our pupils and staff in P6 and P7 to organise a Christmas Fayre. Our Active Schools coordinator organized for 
fencing and street dancing clubs at lunchtimes. We have a Scripture Union Club in school on Wednesday lunchtimes. All of these clubs and events 
are very well attended
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2. School’s self-evaluation 
 
1.1 Improvements in performance



 6 

 
Standards of attainment over time 
 
 
 

Children across our school learn and achieve very well. We have developed a friendly and inclusive 
environment. In surveys carried out with pupils and parents this session almost all children state they are 
happy, feel safe and enjoy their learning. Almost all parents agree that their child finds school enjoyable and 

lessons interesting and challenging and are making good progress with their learning. Almost all of our children 

respond positively by showing respect for staff and each other. This session we have continues to use on line 
Learning Journals which gives prompt feedback to parents on their child’s learning as it happens in school and 
ensures they are fully up to date and actively involved. Almost all parents check these Learning Journals 
regularly and most are actively involved in commenting on the posts and next steps. 
 
In our nursery, children enjoy exploring and investigating during their play, particularly outdoors. The care 
Commission visited Nursery in June 2016 and awarded each area they inspected as Grade 5 - very good. The 
children are making very good progress in developing their early literacy and numeracy skills and enjoy 
learning about numbers and sounds during songs, games and through playroom routines. Opportunities to 
develop number and mathematical skills and early reading / writing skills are provided across all provision. On 
a QIO (Quality Improvement Officer) visit earlier in the session, our QIO highlighted this as a strength in our 
teaching of number and math. In school teachers help children to learn in interesting and practical ways in the 
classroom and through the wider life of the school and community. As a result almost all of our children engage 

well in their learning, and work respectfully together in pairs and groups, sharing their ideas and opinions. 
Teachers have high expectations of what children can achieve. They help children to reflect on their work and 
provide them with helpful and timely feedback on how to improve. In Nursery and across school our children 
independently and confidently use a range of information and communication technology for research and to 
present their work. This year staff have attended 6, 2 hour training session on the use of iPads and Apps in a 
classroom ensuring our investment in iPads is used to a high level across all classes and all children are able 
to use this technology to create and show their work across the curriculum and demonstrate their learning in 
a way of their choice, for example using i-Movies, explain Everything, Puppet Pals etc.   This year P7 have 
had 1-1 iPads, P6 1 between 2 and in each class there are up to 8 iPads.   
 
Attainment is continuing to be maintained and / or improve and is above the city average in both standardised 
scores and Curriculum for Excellent levels in both language and literacy and numeracy and maths. 
Standardised tests in maths and language / literacy show most children are maintaining or improving scores 
in attainment, with the majority in the average or above average range. A number of children are scoring in the 
very high range. We are continuing to see the impact of the SEAL maths we introduced into our Early Stages 
3 years ago with almost all of our learners in P2 and P3 attaining very well in numeracy and maths (all but 4 
in P3 are performing in the average band or above scoring 89 or more in PiMs standardised tests carried out 
in June 2016 with 15 of our pupils in 2 and P3 scoring in the exceptional range of over 130. 
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Attainment is carefully tracked and monitored by SLT and teaching staff are involved in termly meetings and 
discussion about the attainment of children in their class. Differentiated learning and teaching in classes is 
creating appropriate challenge for learners, in particular our able learners. P1 and P2 Edinburgh Literacy 
Programme provides good progression and assessment of children’s learning within literacy and language. 
 
Increased ASfL time has enabled us to provide additional support for learning with just over 100 children 
receiving additional support throughout school at different times in the year. Our ASfL teacher is developing 
the 5 roles of support for learning. 2 Pupil Support Assistants have been trained by the Dyslexia Service within 
the city and are working 1-1 with children on the Literacy and Dyslexia programme. Our ASfL teacher is utilising 
the SWST assessment and using SWRT (reading test) alongside Literacy and Dyslexia assessment (full 
assessment for some pupils, partial for most). All pupils in P1 and P2 plus all children receiving Additional 
Support for Learning across school have had maths knowledge assessed using SEAL assessments and 
supports put in place to help support arithmetic learning. Spelling, grammar and up-dated maths programmes 
ensure progression across stages. 
 
A group of P7 pupils are responsible for setting up a TIP Group (Therapy Inclusion Programme) each morning. 
We have a number of TIP groups running daily for children from P1 – P7. The Social Communication groups 
are mainly in the early years, run by a PSA. Each morning 7 children from P4 – P7 attended an Auditory 
Processing Group, with the aim of improving auditory processing and concentration. Children in P1 and P2 
access the Auditory Processing Group in the afternoons.  Assessments done before and after these sessions 
have demonstrated an improvement in focus and concentration for almost all of these children.  
 
Children at risk of missing out (LACC, additional learning needs) are making  progress. Attainment and welfare 
are well monitored through close working relationships with parents and our partner services and agencies at 
regular Children’s Planning Meetings. 
 

Overall quality of learners’ achievement 
 
 
 

Learners are successful, confident, responsible and effective in the various roles they carry out around school. 
Pupils can confidently present their work or the work of our school  to small groups, their class or year stage, 
whole school or a wider audience for example in assemblies, open days and show case events and parents 
meetings (P7 contributed to our P1 induction meeting for parents).  
 
In class our pupils are given lots of opportunities to take on different roles and responsibilities, developing skills 
for life and work. In class our pupils work regularly in Co-operative Learning groups. Our learners contribute 
widely to the life of our school in a variety of ways - all pupils from P4 – P7 are given the opportunity to have 
been involved in a Pupil Council group of their choice this session. We have 10 Pupil Council Groups including 
School Grounds Council, Apps and iPads Council, House Council, Fair Trade Council, Rights Respecting 
Schools Council, Road Safety Council, Eco Council, Health Promoting Schools Council, Citizenship Council 
and Community Council.  These groups organise a variety of events and coffee mornings and present regularly 
on their work in and out of school. Pupils regularly identify charities to support and organising fund raising 
events.  This session pupils in P7 nominated themselves as House Captains and Vice House Captains and 
made a presentation to the pupils in their house. The children in each house voted for who they wanted as 
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Captain and Vice-Captain. Our House captains and Vice House Captains are responsible for the House point 
system and announcing the winners at assembly each week.  
 
We run a P1 – P6 buddy systems. P7 take on monitoring duties around school at 8.30 am and during lunch 
breaks. A number of classes have organised shows and performances for parents, as well as assemblies. We 
held a very successful Scots Verse Speaking competition winners form each class reciting their poems to 
parents and school in our Scots Assembly at the end of January 2016. Our pupils organised and ran a very 
successful Christmas Market with the help of our PTA. Our Choir has sung in a few of events and festivals this 
session and our pupils have participated in a number of events both locally and across the city -  school took 
part in a wide variety of city sporting events, including Games at the Hub, Triathlon, Cross Country, 
Interscholastic, and Racquet Sports Festival. This year we have had some success in these events, silver 
medal at Interscholastics for P6 boys relay team, first in P7 boys and girls cross country, boys overall winner 
in badminton and table tennis at the racquet sports festival, Around 100 pupils from P3 – P7 are actively 
involved in school football training and teams. In addition, children from both P6 and P7 took part in maths 
challenge days and the Rotary Quiz where one team won the area round and went through to the Edinburgh 
finals. Our PTA organize and run a wide variety of after school clubs including, homework, gymnastics, mini 
kickers, fun with food, gardening drama, and arts and crafts.  
 
Pupils in P6 have taken part in our outdoor education Programme this year, achieving level 1 and 2 of the 
British Canoeing Society’s Paddle Power certificate, Bikeability 1 and 2, John Muir Award and JASS silver 
award and attending a 2 day 1 night camp at Fordell Furs. Almost all P7 pupils attend a week long residential 
experience in September 2015. All classes take part in a variety of trips out of school to enhance learning. 
100% of our pupils and parents agree or strongly agree that trips and visits, including residential trips are a 
worthwhile school experience. P7 complete an in-house citizenship award.  
 
Wider Achievements in and out of school are recognised and celebrated in a number of ways through our 
Wonder Walls in the corridors as well as in class and through our website and on our Learning Journals.  
 
Our PTA run a huge number of after school clubs for all ages of children. A number of staff work with the PTA 
to run some of these clubs. We work closely with our Active Schools Co-ordinator to run lunchtime clubs and 
sports tasters during curriculum times. 
 

Impact of the school improvement plan 
 
 
 
 

Cluster priorities in moderation have created opportunities for staff to work with cluster colleagues sharing 
good practice and moderating learning against milestones within CfE levels in language and literacy and 
numeracy. This has increased staff’s awareness and confidence of the achievement of secure at Early, First 
and Second and familiarised them with the Significant Aspects and Learning Statements in these areas, 
improving confidence when assessing work against CfE levels. In addition working groups have up-dated our 
Learning and Teaching and Assessment and Moderation policy and maths and Numeracy policy ready to 
implement form August 2016 ensuring consistent high standards across our school.  
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SEAL has moved successfully into P3 and P4. All staff have been trained in this approach, including Support 
Staff. Attainment in maths in P2 and P3 is very good. Whole school progressive programmes in maths and 
numeracy and spelling and grammar have been followed this session ensuring continuity of learning. Maths 
and SEAL planners at Early and First level have been updated to and linked to TJ and Scottish Heinemann 
resources and Second Level planners are ready to use from August 2016. SEAL resources have been created 
and are stored centrally. HAM resources have been bought in across the school.  Math / Number Policies 
have been up-dated offering advice and guidance to all staff. Our new AsfL teacher has developed our SELA 
planners and has introduced Currie Counts to our school based on Pentland Counts mental maths strategies 
to use daily with classes from August 2106. Almost all teaching staff have been involved in working groups 
involving staff on taking on a leadership role in developing priorities and in presenting work to staff creating 
more ownership of developments. 

The Curriculum Working group has totally revamped our Curriculum Rationale and created a new curriculum 
to be implemented from August 2016 with Es and OS bundled, creating a curriculum with a different subject 
drivers. (see 5.1 section for more details). It is hoped that the bundles approach will de-clutter the timetable 
and tackle the bureaucracy of planning creating time for high quality learning experiences and assessment 
and evaluation of this learning as well as ensuring full coverage of all Es and Os. 

Emotions Talks training and strategies are being well used across school. At the second training session in 
May 2016 staff showcased and shared how they had used the strategies across the curriculum, for example 
sequencer, big deal , little deal. Feedback from staff and trainers was very positive with staff reporting children 
have a better perspective about the importance of minor events, pupils more aware of emotions and how to 
regulate them. Some staff went on to attend further training in Confident Kids using their CPD time. 

Staff have all attended training on iPads and these are being used across the whole school to support learning 
through the use of technology, nursery to P7. We have a designated ICT support team who keep on top of 
ICT issues and can advise and support staff and pupil as well as attending city ICT meetings. All of this ensures 
we are providing good opportunities for pupils across all classes to use and ICT in their learning 

Our Learning and Teaching and Assessment and Reporting Policy has been up-dated by a working group and 
is ready to implement from August 2016. This policy sets out clear guidance to all staff on the expectations 
related to learning and teaching, for example planning, assessment, formative assessment, success criteria 
and learning intentions, structure of lessons etc. In addition, the group have created pupil friendly assessment 
sheets based on the up-dated learning statements form Education Scotland to help pupils be more involved 
in assessing their work.  

Big Floor planning books have been used across all classes involving children in deciding on the direction of 
their learning and in finding evidence that they have achieved what they set out to.  

All classes have been introduced to the Creating Confident Kids programme through assemblies and through 
follow up lessons in HWB and in bringing example sf their work back to share at follow up assemblies. Staff 
all attended a cluster in-service day on Growth Mindsets and creating a culture of this in school. We have 
started to introduce this work to children through assemblies and in class, looking at individual learning powers. 
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We will continue this work next session but many staff and children are consistently using the language of 
Growth Mindsets, which is fantastic to see. Children have been introduced to Growth Mind-sets 

 

What are we going to do next? During school year 2016 / 2017 we will: 

 Be involved in cluster moderation of numeracy and reading, listening and talking – see cluster 
drivers diagrams.  

 Implement second level maths planning formats and Currie Counts programme (priority 2) 

 Develop ASfL – dyslexia programmes (priority 1) 

 Develop Assessment is for learning strategies across school ensuring pupils and actively involved in 
learning process (priority 2) 

 Use new assessment sheets / leaning statements / benchmarks with staff and pupils (priority 2) 

 Revisit and embed Growth Mindsets and Learning Powers work (priority 1 and 2) 

 Begin to introduce and evaluate up-dated curriculum based on a bundles approach (priority 3) 
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2.1 - Learners’ Experiences 
 
Learners are motivated, eager 
participants in their learning. 
 
 
 
 
 

Learners are motivated and eager. Most classes are involved in deciding the direction of their learning through Big Floor 
Planning books. Maths setting n some classes has enabled more differentiation into learning within maths.  Increased 
range of levelled reading novels as well as Read Write Inc. and Fresh Start resources in ASfL have improved reading for 
children of different levels of ability. Reading Standardised tests show very good results across school. Most children 
state they enjoy learning in school and feel they are making good progress. iPads are used to support learning in all 
classes, including nursery. A working group of staff have continued to work throughout the year to support the 
implantation of iPads in each class. In school children take on extra responsibilities eagerly and all pupils in P4 – P7 
enjoy serving on one of our 10 Pupil Council groups. Children are engaged in their learning through whole school 
approaches such as Co-operative Learning, AifL assessment strategies e.g. 2 stars and a wish, formulating learning 
intentions in the upper school, wonderful week of work jotters, parent and child feedback on work, some children are 
involved in self and peer assessment using traffic lights. Some children are involved in setting personal targets in writing.  
 
Most classes are involved in organising events to share their learning with their parents through shows, community coffee 
mornings, open afternoons, museum events, whole school events such as Fair Trade etc. Most of our pupils are 
responsible and contribute actively to the life of the school and wider community in a number of ways - wider 
achievements, Outdoor Ed., P7 citizenship awards, P6 JASS, P6 Buddying, P7 monitoring, involvement in charity events,   
shows, assemblies, Museums, Art Galleries, Eco-Schools – Eco Police and Litter Pickers, May Fayre involvement, Rotary 
Quiz, cluster events in P7 in preparation for transition are some examples. 
 
We have some wider community involvement, for example, through singing for the elderly, taking part in local events, 
such as Currie Horticultural Show, Choir Festival, Currie Community Council events have good links with local church, 
Harmeny School and Currie High School and associated primaries. This year we have made good use of the local area 
with classes working in Rowleys Wood, at Muir wood Park, the grounds at Herriot Watt, hosting an event at Currie 
Community Centre and P6 used the Water of Leith as their area of focus for the John Muir Award.  

 

Learners make good progress in their 
learning. 
 

Most children, including most vulnerable learners are making good or very good progress from prior levels of attainment. 
ASfL begins in P1. Both groups and individual children receive support from Support Assistants with learning in the class, 
TIP groups, Toe-by-Toe programmes etc. Good quality and timely feedback makes children aware of the progress and 
strengths. In some lessons learning intentions are made clear and feedback focuses on achievement of success criteria. 
Teachers highlight strengths in learning and areas for improvement. Marking/assessment is done as much as possible 
when learning is happening to give immediate feedback. Marking codes are displayed in some classrooms and jotters 
for children to refer to.  
 
Systems are in place to track and monitor learning and attainment using standardised tests and these are used to support 
teacher’s professional judgements. Our tracking systems show attainment in standardised assessments for the whole 
school in maths and spelling over the last 4 years for each child and in reading over the last 2 or 3 as well as teaches 
professional judgements on CfE levels suing developing, consolidating and secure. This year staff used the guidance 
from Education Scotland on achieving a level to help with their judgements. Children’s attainment is tracked using 
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standardised scores and stanines and this information is used to identify 20% highest and lowest performing pupils in 
each year stage. Appropriate programmes and supports are put in place and reviewed regularly to support this cohort of 
children. This information is given to class teachers each year and sent onto CCHS to ensure smooth transition as 
children move from P7 – S1 each year.  

Learners know their views are sought 
and acted upon. They feel valued. 
 
 
 
 

Most pupils feel valued and can express their views and opinions confidently. We use restorative approaches when 
dealing with misbehaviour. All staff have attended training Emotions Talks and are implementing these strategies in class 
and in the wider school. Pupils in P4 – P7 are all participants in Pupil Council group working on improvements in school 
of their choice, for example school grounds, Fair Trade etc. Vulnerable children have a trusted adult they can come and 
speak to and who check in with them regularly. Views of children are sought prior to Children’s Planning Meetings and 
recorded on Children’s Views sheet. Older children are invited to attend CPMs to actively contribute.  
 
Wider achievements are regularly celebrated and shared on Wonder walls and through our school website. 
 
In consultations this session the majority of parents (88%) stated that staff really know their child as an individual and 
support them well (14% improvement on last year’s survey) and 96% of parents stated their children enjoys learning at 
school. 

 

Learners feel safe, nurtured, healthy, 
achieving, active, included, respected. 
 

Massage in Schools programmes is used in some classes and contributes to pupil’s feelings of nurturing and safety as 
well as respecting one another. PTA offer a wide range of after school clubs across school, P1 – P7 which are very well 
subscribed.  Parent and pupil questionnaires from this year show that almost all parents and pupils state they feel safe, 

nurtured, healthy, achieving, active, included, respected in school and in the playground. When asked almost all pupils 

stated they enjoy coming to school and enjoy their learning and wider opportunities afforded by school. Parent 
Questionnaire in March 2106 showed that 95%strongly agreed or agreed that their child felt safe in school and 89% 
strongly agreed or agreed that their child was treated fairly in school. The Annual Bullying Survey carried out by pupils in 
P6 and P7 during Anti-bullying week in November 2015 showed a  few children felt they had been bullied in school but 
most of those who had felt school had dealt with this quickly and fairly (73.12%). We use the wellbeing indicators during 
Children’s Planning Meetings and adhere to GIRFEC principles and policy at all times.  
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What are we going to do next? During school year 2016 / 2017 we will: 

 Look at pace and challenge across all stages. Ensure correct level of challenge is in place across all classes – 
particularly for 20% most able and 20% least able pupils. Develop role of ASfL to work with able pupils. Introduce 
more differentiation into learning and teaching (Priority 1 and 2). 

 Ensure children feel they are known in school as individuals and that staff are aware of individual children’s skills 
and interests, wider achievements out of school, preferred learning approaches etc. by developing Pupil Profiles 
(Priority 1). 

 Ensure all children are actively engaged in their learning by developing use of formative assessment 
approaches and re-visiting Big Floor Planning Books (Priority 2).  

 Create more opportunities for pupils to set and evaluate targets for their own learning and to be more aware of 
next steps / SALS (Priority 2) 

 Develop opportunities for children to become more independent in their learning (Priority 2 and 3). 

 Increased use of ICT mobile devices across all learning (Priority 2). 

 Open evening to share work of school with parents – iPads, Co-operative Learning, Positive Relationships Policy, 
attainment levels etc. run by staff and pupils (Priority 2). 

 Strengthen teacher assessment, incorporate a whole school approach on what we assess, frequency etc. 
Implement effective assessment and moderation processes (Priority 2). 

 Continue to make good use of assessment results to track learning. Continue to improve tracking of children’s 
progress, attainment and achievements (Priority 2 and 4) 

 Work with Rookie Rockstars on whole school Anti-bullying Show during Anti-bullying week in November 2016 

 Develop Health and wellbeing questionnaires / consultations with pupils (Priority 1 and 4) 
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5.3 - Meeting Learning Needs 
 
Tasks, activities and resources 
 
 
 
 
 

We have recently reviewed and updated our programmes and courses for spelling, handwriting (updated and 
implemented 2013) and grammar to help us to meet the varying needs of learners. These programmes, resources 
and our updated language policy (August 2014) are embedding well within the school. Significant impact on the 
presentation of work for most of our learners is evident across the school through the adoption of the cursive 
handwriting programme. We have introduced cursive script with block 2 of EAL in P1 and will introduce it from the 
start of P1 in August 2016.  We have bought a cursive font, which has been installed on all computers enabling all 
hand-outs, worksheets, presentations etc. to be done in cursive style. Teachers have fed back on the spelling 
programme, finding it to be comprehensive and easy to use. SWST results are available for the past 3 years and are 
used to track pupil’s progress in spelling and identify children with difficulties in this area.  Most teachers are using the 
grammar progression within the school, which is designed to ensure progression and has impacted positively on this 
session’s NGRT results with the majority of children across school scoring in the average or above average range. 
Children scoring in the lowest 20% in standardised reading assessments are re-assed using single work reading tests 
to more accurately identify gaps and difficulties so a programme can be put in place to address these weaknesses. 
Attainment is tracked, shared and discussed at termly planning meetings. 
 
We are using SEAL planners for number work in in P1 – P4.  Maths (non-number) planners for Early and First level 
are in place and this year second level planners on a similar format have been written to be implemented from August 
2016.  These are more robust to ensure continuity and progression between and within levels. SEAL planners are 
linked to SHM, TJ, HAM, Education City and online games. SEAL resources have been created and HAM resources 
bought in across the school, for use in first and second level. P1 and P2 teachers and our ASfL teachers who use the 
approaches report that they are aiding pupils understanding of number significantly. More able pupils in P1 and P2 
are moving very quickly through the SEAL progressions and for the poorest learners the use of visual and concrete 
materials have had a positive impact on learners across the school. SEAL and PiM results from 2015 / 16 show that 
almost all pupils in P1 and P2 are performing in the average band or above. However SEAL is very time consuming 
and we ned to alter the balance of our time tables significantly next session to ensure time for the non-number work. 
 
P1 and P2 follow the Literacy Rich Edinburgh Programme. Reading and writing groups are differentiated, with targeted 
support for learning across all areas ensuring appropriate support or challenge in these areas throughout the school.  
 
We have a full-time Additional Support for Learning teacher this session and an extra day has been created with 
flexible use of our staffing budget.  More than 100 pupils have received ASfL throughout the course of the year. 
Support is in the curricular areas of maths and language and largely based on LRE/RWInc and Freshstart approaches 
in literacy and SEAL pedagogy in maths. Many ASfL pupils are making good progress as PiM and SEAL assessments 
indicate. 
 
Pupil Support Assistants have been focussed where possible on supporting groups or individuals in class and on 1:1 
support through the Literacy and Dyslexia support programme or Toe-by-Toe. PSAs have also been heavily involved 
in the support of a diabetic P2 pupil this year and with 2 pupils with Downs Syndrome. Identified children take part in 
regular TIP group sessions implemented by trained PSAs. We have an established Auditory Processing Group running 
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within the school. Teacher, pupil and parent feedback to this initiative has been very positive. The majority of pupils 
want to continue with the programme, most teachers report improved focus and listening among most of the pupils 
involved. Parents all noted changes in their child’s listening, focus, attention etc. and many indicate a desire for their 
child to continue. 
 
Our strong PSA team have become highly skilled through more focussed CPD. This session PSAs have been involved 
in whole school Emotions Talks training, ASD training and some have attended iPad training and Playbox training. 
PSAs meet regularly with the Business Manager and ASfL teacher to discuss pupil progress, resources, support and 
any other issues relating to the needs of pupils. PSAs feed into, and where possible attend CPMs (particularly for 
pupils working on 1:1 programmes working with PSAs) to contribute and discuss the strengths and learning needs of 
individual pupils. 
 
Our school budget has been used to extend the number of PSAs we have in school and allocated across the school 
according to need supporting those who are not in the low incidence allocation. All staff, including PSAs have attended 
training and meetings to ensure everyone’s skills are continually improving, updated and relevant to the school 
population and needs. 
We work closely with colleagues from our partner services and agencies and implement all recommendations from 
them. The school has a variety of resources to support learner’s ASNs, for example, thera-putty,  sit’n’move cushions, 
writing slopes, Rocky T writer pencils, pencil grips, overlays, visual timetables and so on. 
 
We have developed Additional Support Information (ASI) records to replace ASPs to maintain focus on vulnerable 
pupils who do not require and IEP. 
 
Our SfL teacher has developed individual Additional Support Need Class Files detailing information for those children 
with ASN in each class. These will be for teacher reference and information and will work alongside the recently 
developed ASN files which contain assessments, checklists, strategy and resources for a wide variety of additional 
needs, as well as relevant GIRFEC material. 
 
The Rights Respecting Group have produced class files tracking and monitoring of behaviour. These include a pupil 
sheet for pupil’s to use to reflect on behaviour and tracking sheets for teachers to monitor incidents. 
 
Staff are good at identifying strengths and additional needs of learners, supporting each other within stages and 
sharing strategies and approaches. Staff liaise well with SfL teacher or SLT when support is required or when liaising 
with parents for those children with ASNs.  
 
Teachers meet to pass on class information at transition meetings at the end of the school year. Programmes of work 
in maths, spelling etc. are passed on to ensure continuity within learning for all pupils. 
 
Parents are regularly invited in to classes to attend special events and share their child’s learning, for example through 
assemblies and performances, Scots Verse competitions, Roman feasts, Egyptian Museums, Fairtrade, Titanic 
events,  etc. 
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Teaching staff meet with parents on a formal basis twice a year. Teachers also regularly update parents on their child’s 
progress through learning journals introduced this session. Reports are completed at the end of the session to detail 
children’s individual learning targets, progress towards targets, attainment and personal achievements. Parents and 
pupils are invited to comment on learning journals and to comment, prior to parent consultations on children’s 
‘Wonderful Week of Work’ jotters which give parents a snapshot of the work their child is doing in class. 
 
Termly overviews for each stage are completed by teachers and shared on the school website. 
 
Meet the teacher events are held at the beginning of each school session. 
 
Staff complete Cause for Concern forms for children where necessary and appropriate action is always taken by SLT. 
SLT always request a call back from Social Care Direct. Staff are informed of any actions and the results of these 
actions wherever appropriate. 

 

Identification of learning needs 
 
 
 

Robust systems for tracking, monitoring and sharing information on children’s learning, attainment and achievement 
are in place. We have a record of standardised test scores for each child for the last 4 years. In addition, we have 
SEAL assessment for all pupils in P1 and P2 for the last 3 years, and throughout the school for those children with 
difficulties in maths for the past 2 years (carried out at the start of each session). We use this information to identify 
children requiring more challenge and support within their teaching and learning for maths. 
 
Staff using CEC pathways to support when identifying learning needs. Use of a range of strategies and resources 
available in Additional Support Needs Class file. CIRCLE resource used to identify and support learning needs.  
 
ASN files have been developed for classrooms by the ASfL teacher. These contain checklists and supports and 
strategies for a wide range of ASNs and will sit alongside the recently developed ASN Class Files, which contain 
information about the individuals within each class that have ASN and are supported beyond pathway 1. 
Individual files are kept for those children supported through ASfL groups within the ASfL base. 
Formal standardised testing used across school includes baseline and progress tests in P1, NGRT, SWST and PiM 
assessments across the school. SEAL, Literacy and Dyslexia testing and TOWRE used by ASfL. 
 
Senior Leadership Team meet with teachers termly in each department to discuss progress of classes and individual 
children. 
 
Time built in for ASfL teacher to have consultation with class teachers twice across the session. One meeting ensures 
the passing on of information at end of session to ensure smooth transition and then mid-way through the session to 
ensure the needs of individual children are discussed, monitored and supported. Most staff make good use of 
additional information to supporting learning in class. The introduction of the ASfL Class File should ensure that staff 
have all the information they need about the learning needs of their class. 
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The roles of teachers and specialist staff 
 
 
 
 

Most teachers are aware of their role in supporting the needs of individual children within the school and the support 
strategies and approaches as well as, ASfL and SLT members they can utilise for support to do this. They regularly 
consult the SfL teacher on supporting learners (e.g. resources, supports and strategies, consulting parents regarding 
their child’s needs, referrals etc.) 
 
Staff are becoming more aware of the CEC pathways to support and most know the processes within the school for 
accessing support at each of the pathways. All staff have a copy of the new Circle document. 
 
Good relationships and contacts with partner services and agencies have been established and we work 
collaboratively with for example, ASfL team, SALT, OT, CAMHS, HOTS, Early Years Intervention Team, Diabetic 
Support Nurses, ASL Nurse, School Nurse, Ed Psych, Spectrum Team, Social Work to support the learning and 
development of individual pupils. Detailed files are kept on each child receiving support from partner services and 
agencies at pathway 3, providing a good history on areas of challenge and next steps. These files are updated 
throughout the year and move on to High School at the end of P7 or when pupils move to a new school to ensure 
continuity of support. Reports from partner services throughout the year are shared with class teachers, ASfL staff 
and PSAs. 
 
Forteviot specialist staff have shared strategies and approaches with teaching staff working with one pupil in particular. 
 
SALT work directly with children and staff in Nursery and  are involved with pupils and families in school either through 
direct consultation or in collaboration with the school in working with children with difficulties in the areas of language 
and communication to support pupil learning, development and next steps.  
 

Meeting and implementing the 
requirements of legislation 
 
 
 

We comply with legislation and work within the GIRFEC framework, utilising key authority policies, i.e. The Equalities 
Policy. Our updated ASfL policy reflects national and local frameworks, legislation and guidelines. 
 
Very good Child Planning Meetings are held regularly (about 2 times or more a year) for identified children with the 
involvement of key staff, parents / carers and involved outside agencies and targets are based on outcomes for pupils. 
 
Children’s Planning Meetings (CPMs) are in place for a number of children as well as LAAC reviews with involvement 
of parents / carers, social work staff, teaching and support staff, pupils and where appropriate and involved, outside 
agencies ensuring everyone involved with the child evaluate and agrees targets and recognises achievements and 
progress for individual learners. 
 
IEP and ASI targets are reviewed twice a year by staff, parents and all agency staff to ensure targets are current and 
relevant. 
 
Attendance, lateness and exclusion data is monitored monthly with any advice needed given from EWO and 
appropriate action taken. 
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What are we going to do next? During school year 2016 / 2017 we will: 
 

 Continue to ensure appropriate support and challenge through work ASfL groups both within and outwith 
class from the most and less able as well as targeting other learners (middle groups) who could similarly 
benefit from some targeted input (Priority 2). 

 Ensure targets set at CPM are used consistently within class through incorporating into IEP and ASI 
records. Updated IEP and ASIs to be kept in ASfL class file to ensure that teachers utilise these as working 
documents (Priority 1). 

 Develop the CPD needs of PSAs through the system of PRD, in-house CPD and specialist CPD training and 
development (Priority 1 and 4). 

 Continue to work closely with and develop relationships with staff from outside agencies and services 
(Priority 1). 

 Consult with and collate information from the feedback / evaluation from for partner services, agencies and 
parents, analyse and use to inform and improve the support we provide for learners that are more 
vulnerable and their families (Priority 4). 

 Develop more child friendly material to enable pupils attending CPMs to contribute effectively and to enable 
sharing of targets with pupils in a way that is meaningful to them (Priority 1 and 4). 

 Create an inclusive and accessible learning environment through taking part in the Visual Support Project 
(Priority 1) 

 Up-date Health and Wellbeing policy (Priority 1) 

 Ensure all staff are aware of ASD and Fragile X difficulties and strategies (Priority 1) 

 Confident Staff, Confident Kids training (2 x in-service + 1 CAT) (Priority 1) 

 Raising Kids with Confidence parenting programme (CP and SM) (Priority 1) 

 SLT to use SEEMIS pastoral care notes (Priority 1) 

 Building resilience programme (10 done through assemblies, classroom activities and class/home tasks). 

HT attend training (Priority 1) 

 PSA training in Playbox, ASD, Down Syndrome, Dyslexia, Talk and Move, TIPS (Priority 1) 

 PSA Emotions Talks update workshop for use in playground (Priority 1) 

 Emotions Talks sequencer to be embed across curriculum (Priority 1)  

 Emotions Talks work revisited at start of new session (Priority 1) 

 P7 peer mediators training  (Priority 1) 

 Rookie Rockstars event during Anti-Bullying week – all classes (Priority 1)    

 Sharing good practice visits – (in house, Redhall and other schools) (Priority 1) 

 Review GIRFEC procedures and policies (Priority 1) 
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5.1 The Curriculum 

 

The rationale and design of the 
curriculum 
 
 
 

A working part was established and led by Neil Mackenzie, Acting DHT with a view to continue the work on curriculum 
re-design.  Building on last year’s work where a curriculum audit was carried out it was decided that a new curriculum 
rationale should be developed prior to looking at the structure of the new curriculum. The curriculum working party started 
by looking at the Education Scotland website and used HGIOS 4’s features of highly-effective practice and challenge 
questions as a starting point for discussion. As a group we also completed the Curriculum Rationale Questions Grid, 
while also looking at examples of other school’s curriculum rationales. 
 
We then drafted our own curriculum rationale based on the information gained through the completion of the questions 
grid and the discussion that ensued.  Through this discussion we felt it was extremely important to develop a curriculum 
rationale based on shared values and learners’ entitlements, which included important aspects such as Learning for 
Sustainability, Skills for Learning, Life and Work and Partnerships. The curriculum rationale was then presented to the 
school staff for feedback prior to a CAT session where school staff discussed their beliefs and values relating to a Currie 
Primary School curriculum. Staff also completed the Curriculum Rationale Questions Grid and the information derived 
from this was added to the curriculum rationale. 
 
The next step was to share the draft rationale with the Parent Council and discussions took place at how best to involve 
the parents and wider school community in contributing to the curriculum rationale.  It was decided that we would follow 
the previous model of parent involvement through self-evaluation, which successfully takes place during parent 
consultations.  This allows large numbers of parents to engage with the school and to answer questions and document 
their thoughts and feelings. Our curriculum rationale was structured in a way that reflected the important aspects of 
HGIOS 4 and the Curriculum Rationale Questions Grid.  Therefore, it made it easy for us to consult the parents with a 
number of questions and statements being posed that would allow them to have direct input in to the creation of the 
school’s curriculum rationale. 
 
At parent consultations in October there were six questions/statements that covered the following areas: 
 
School vision 
Uniqueness of our setting 
School ethos 
Learning for Sustainability 
Skills for learning, life and work 
Partnerships 
 
The above areas form the main structure of the school’s curriculum rationale.  Over the course of two evenings we had 
a total of 163 responses for each question and statement.  This shows a high level of engagement and involvement in 
the development of the curriculum rationale from our parent body.   
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The results were extremely positive with 97% of people agreeing with the school’s new vision statement, while 93% rated 
the school’s ethos as very good or excellent.  It was also very pleasing to see the parent body share the aspirations of 
the staff with 94% stating that they felt Learning for Sustainability was important or very important. A number of very good 
ideas and suggestions were also made in relations to Skills, for Learning, life and Work and Partnerships.  
 
The information gathered over the two evenings was collated, a report was developed, and this was shared with the staff, 
the Parent Council and the wider school community. This has allowed us to develop a very specific Currie Primary School 
Curriculum Rationale that clearly states our aspirations and allows the whole school community to be able to answer the 
questions ‘What is it we want for these children?’ and ‘What are we going to do to achieve it?’ 
 
Once the school’s draft curriculum rationale was in place, we were able to look at how the curriculum was structured and 
it was clear from the previous curriculum audit that the school’s curriculum needed to be streamlined and updated to 
ensure that areas of study were relevant.  It was also apparent that there was an imbalance in the coverage of the 
Experiences and Outcomes across all levels and that there was a heavy weighting to historical investigation, but little 
about the local community.   
 
Having spent time looking at best practice and making a decision to further investigate the bundling of experiences and 
outcomes a visit to Echline Primary School was arranged.  The staff at Echline were extremely helpful in explaining the 
work that they had carried out with regards bundling and their own curriculum re-design.  Feedback was given to the 
curriculum group and it was agreed that we would look at bundling the Experiences and Outcomes across all levels and 
all curricular areas with the exception of literacy and numeracy, where programmes of study and planners were already 
in place.  We arranged the Experiences and Outcomes in to natural groupings within each curriculum area and across 
the levels in cognisance of our curriculum rationale. 
 
We then allocated bundles to each stage (Nursery to Primary 1) and each of the six remaining curriculum areas, to 
develop an idea of what the learning would look like at each level and to ensure that there was equal coverage across 
all ages and stages. A three-year rolling programme has been designed and this design has allowed us to map out the 
curriculum and let us see the progression across the curriculum. Our curriculum was designed to ensure that each of the 
six curricular areas would be a lead focus each year, and that across the three years of each level all Experiences and 
Outcomes would be covered.  Within a level, bundles will also be used to support the lead curricular area, ensuring that 
Experiences and Outcomes are re-visited throughout the level. As well as seeing the progression this also ensures there 
is appropriate balance and coverage of all Experiences and Outcomes. 
 

Our curriculum re-design has been based on the design principles of challenge and enjoyment, breadth, depth, 
progression, relevance, coherence and personalisation and choice for all learners. The curriculum has also been 
designed in a way that reduces the amount of planning required by teachers.  Our bundles have been named so that 
they are easily identifiable and consistent across all levels. A yearly overview has been developed, along with a yearly 
plan template and these documents will form part of a new curriculum folder that will be in place for the new school 
session.  The bundles themselves have also been brought together and developed in to a tracking sheet so that the 
coverage of bundles can be tracked across a level.  It is our intention that these folders will move with the children and 
will be passed on to teachers each year. Forward planning templates will also be included. 
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The development of the curriculum It is our aspiration to have a curriculum that is relevant and engaging and allows for interdisciplinary learning as well as 
learning across discrete subjects.  In line with our curriculum rationale, we aim to offer a curriculum that is rich in 
experiences and allows our pupils to engage in Learning for Sustainability, while developing skills for learning, work and 
life. We have designed a curriculum where the content will be fluid and will allow such opportunities and where cross-
cutting themes such as equality, enterprise and creativity can be offered. We have taken a new approach where the lead 
bundles will become the focus and the class teachers can decide upon the context.  We have decided to move away 
from the traditional structure where each class has designated projects that must be completed.  More emphasis has 
been placed on the teachers to identify possible contexts for their lead bundles and curriculum areas and to go with areas 
of interest.  The bundles will therefore have more than one possible context. 
 
In addition to our first CAT session the curriculum group have organised three further sessions where staff have been 
taken through the design of the curriculum and have been presented with opportunities to develop the content.  Possible 
contexts were identified by the curriculum group and a draft plan was designed and completed as an example to take to 
staff.  At one of the CAT sessions staff were then asked to think about possible contexts and to draft a plan around the 
lead bundles for four of the six curriculum areas.  These being Health and Wellbeing, Sciences, Social Subjects and 
Technology. It was agreed that programmes of study would be put in place from Expressive Arts and RME, as these will 
be covered on an annual basis and the importance of consistency and progression requires a suitable programme to be 
developed.  
 
The curriculum group took the draft plans from the staff and looked at the possible contexts.  We then identified the cross-
cutting themes that could be included within the possible contexts.  These have been added to the Yearly Overviews to 
ensure staff are aware that they should be incorporating these opportunities in their planning. Plans have been further 
developed to take into account planning across the four contexts, cross-cutting themes and partnerships. We would like 
to develop our partnerships within the wilder school and to identify local businesses, organisation and charities with a 
view to forming sustainable partnerships to enhance learning opportunities across the curriculum, particularly in the area 
of LfS. 
 
At the final CAT session staff were given copies of their Yearly Overview and their Yearly plan so they could decide what 
areas of study they wanted to complete and at which point within the school year.  Time was then allocated for staff to 
begin to plan their areas of study for the first term. Curriculum folders have been developed and will be issued and used 
by staff from August 2016. 
 
 

Programmes and courses 
 

Staff have continued to design and refresh programmes and courses using the Experiences and Outcomes based on 
the curriculum audit results.  As the staff have been involved in the entire process and the new Yearly Overviews have 
been shared they have become more knowledgeable about how to plan within the new curriculum structure. Staff will 
now look to develop programmes and courses that are more relevant and engaging and a coherent approach to learning, 
teaching and assessment will take place. 
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Established programmes detailing progression and pace were embedded across literacy and maths last year and these 
have been reviewed. A new maths planner at Second Level has been developed and will be in place for the start of the 
new school year.  SRA has been introduced to all middle and upper school classes and it has been a huge success with 
the children really enjoying being part of the programme. There has been continued investment in technology, particularly 
with the purchase of more iPads.  Pupils in P7 now have one-to-one iPads, while our P6s have a device between two 
people. Our other classes all have a class set that can be used for group work.  This year staff allocated time from their 
CPD allowance to attend CPD that was held in school.  There were a number of interesting and informative sessions 
that allowed staff to improve their knowledge in using their iPads as effective teaching tools in class.  This had a significant 
impact and the iPads have added to the teaching experience and engagement of the children whose skills have 
developed.  This is particularly true for our P7s who also received iPad training from the same organisation and their 
skills were enhanced greatly.  Again, this had a significant impact on the work that they were able to produce and their 
knowledge of the iPad increased considerably.  As part of this learning process the P7s were continue to be responsible 
for IT.  
 
We continued on from the success of our whole-school Scotland Topic and again this was a huge success resulting in 
excellent poetry recitals and performances by the children.  We also had an extremely successful Fair Trade fortnight, 
where classes were involved in a wide range of activities.  These events provided an opportunity for the pupils to 
demonstrate their achievements across the four capacities.  There has been an increased focus on personal achievement 
both within and out with school with the introduction of certificates awarded for achievements across the four capacities.  
These achievements are being recognised across the school as every pupils in the school has their photograph displayed 
They are then able to add an achievement to a star and stick that to the border of their photo. 
 
An assembly plan was created detailing the assemblies to take part each year.  This was done in order to achieve the 
correct balance between religious observance and to present opportunities to discuss children’s rights.  As part of this 
we also used the Creating Confident Kids resource linked to Health and Wellbeing planners. Staff undertook cluster CPD 
in Growth Mindset and this was also a feature of our assemblies and follow-up work in class, as we looked to introduce 
the seven learning powers. 
 
Cluster CAT sessions were also organised for all staff with a view to begin work on the moderation of maths within the 
cluster.  Staff attended two CAT sessions where the moderation of plans across the different levels took place.  The 
maths group are now taking on the work from these two CAT sessions based on the feedback from the staff. 
 

Transitions 
 
 
 
 
 

Staff ensure that curriculum procedures effectively meet the needs of all learners, particularly into P1 and between P7 
and S1.  In the lead up to Primary 1 the nursery children attended whole school assemblies and made visits around the 
school to familiarise themselves with their surroundings. The nursery set up a play school area and talked to the children 
regularly about school. Primary 1 children spoke to the nursery children about going to school. Parents/carers were 
invited to attend drop in sessions with the DHT to discuss the transition process in March/April. The DHT sent out a 
transition questionnaire to twenty-one feeder nurseries to gain information about pupils not attending the school nursery.  
Parents/carers were invited to a transition meeting led by the DHT at the end of May. At the meeting parents were 
informed which class their child would be in and who their child’s teacher would be.  
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There was a presentation about transition with input from the new class teachers. P7 children spoke to the parents/carers 
about their experiences as pupils at the school. Parents/carers were invited to ask questions. Parents/carers were given 
an induction pack which included forms that required completion as well as an induction to P1 booklet covering all aspects 
of P1. Children then attended three hour sessions in June in their new class with their new teacher. The children were 
then able to spend time as a class with their peers and new class teacher. During these sessions the children had shared 
playtimes, completed work tasks and created an All About Me box which they will add things to in the summer and share 
with peers at the beginning of Primary 1. Nursery staff liaised with the new P1 teachers to pass on information, share 
IEPs and discuss individual pupil needs.  
 
Cluster CAT sessions have provided an opportunity for the upper school staff to discuss numeracy moderation across 
second and third level to ensure that progress is made between P7 and S1.  A Cluster PE working group have also met 
to discuss a Cluster Curriculum Plan to ensure progression through Primary and Secondary. Our P7 teachers attended 
a Cluster transition meeting at the High School, where time was allocated to each department to discuss the transition 
between P7 and P1.  As part of this process, the P7s completed their P7 profiles and undertook their writing in a P7 – 
S1 jotter that they took to school on the three-day visit.   
 
A very good transition process has been put in place this year and the Primary and Secondary have worked closely 
together to ensure there has been more opportunities, aimed at supporting children with a variety of ASN.  The number 
of transition clubs has increased this year and have included the Monday Club, a TIP group, iPad movie project and a 
key-ring timetable day, organised prior to the three-day visit.  An increased number of P7 pupils took part in these 
transition groups at the High School, which involved a number of other children from different schools. The High School 
staff have visited the primary to discuss individual pupils, while our staff have shared information about the needs of each 
child moving on to High School.  Additional transition meetings and visits have also taken place to support a number of 
pupils with additional support needs. These have included specific transition meetings involving outside agencies, to 
smaller meetings at the high school to offer additional support to the pupils and their families. 
 
Our ASfL teacher has met with each class teacher to pass on information regarding all pupils who receive support at 
either Pathway 1, 2 or 3. Pupil plans have also been updated and shared with the relevant people. Teachers are aware 
of the need for effective transitions between stages to support all learners, including those with additional support needs.  
They will meet with each other to pass on relevant information regarding their previous class to ensure a smooth transition 
between stages. Experiences and Outcomes have also been tracked using the Learning Unlimited Sheets, so that 
teachers can see the coverage and ensure progression across the curriculum.   
 
 
 

What are we going to do next? During school year 2016 / 2017 we will: 
 

 Introduce new Curriculum (planning and assessment) Folders to all classes (Priority 3). 

 Share final Curriculum Rationale with all stakeholders and ensure that the Curriculum Rationale is available on 
the school website (Priority 3). 
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 Development of a curriculum where there is sufficient opportunities for real depth of learning and application of 
skills. Teachers to be challenged to think out the box (Priority 3). 

 Look at the Authority’s Learning Statements and match them to the Currie Bundles for each curriculum area at 
all stages and levels of the curriculum (Priority 2 and 3). 

 Update IDL plans to include Learning Statements for the purpose of assessment of pupil’s work (Priority 2 
and 3). 

 Teachers to use Learning Statements with children as a means to develop the curriculum within their class 
(Priority 2 and 3). 

 Arrange CPD and training from SCOTDEC in relation to LfS and how to make existing topics more relevant 
and meaningful in today’s world (Priority 3). 

 Create a table to illustrate what cross-cutting themes, such as LfS, Creativity, Equality and Enterprise and 
Finance, are being achieved, and in what curricular area and at what stage (Priority 3). 

 Complete a Skills Progression across all curricular areas and at all stages and levels, taking into account both 
soft and hard skills.  What children should know, and what they should be able to do. (Priority 3). 

 Skills Progression linked with relevant section of Curriculum Rationale (Priority 3). 

 Skills Table developed to illustrate the Progression of skills across all learning (Priority 3). 

 Expressive Arts Programme of Study introduced, identifying a clear progression of relevant skills and 
experiences (Priority 3). 

 RME Programme of Study to be put in place to identify what World Religions are studied and at what stage 

 Continuous evaluation of curriculum re-design to ensure any necessary adjustment or improvement is made. 
(Priority 2, 3 and 3). 

 Look at the Authority’s Health and Wellbeing publication and resources and see how it can be used to support 
Health and Wellbeing across the school (Priority 1). 

 Further work required to develop Big Floor Planning Books to ensure children are fully engaged in their 
learning (Priority 3). 

 Develop self-evaluation through the use of learning rounds to support staff and develop teaching and learning 
(Priority 3). 

 Develop pupil profiling through the use of pupil folios/profiles (Priority 2). 

 Develop new methods for tracking and monitoring pupil progress (Priority 2). 

 Formalise transition of information between stages (Priority 3). 

 Develop procedures for transition to ensure a consistent approach is taken (Priority 3). 

 Sufficient flexibility to meet the needs of individuals, including those with additional support needs. ASN 
tracking / Additional Support Plans / appropriate target setting. (Priority 1 and 2). 
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5.9 Improvement through self-evaluation 

 

Commitment to self-evaluation 
 

Staff are actively involved in evaluating learning and teaching in their own classrooms both individually and with year 
stage partners to constantly to make improvements. Staff are all involved in working groups evaluating and taking 
forward priorities from our development plan. This has involved some staff in attending high quality courses and 
sharing this learning through CAT and in-service times. In addition we have a slot on every staff meeting agendas for 
sharing learning from courses and reading to enable staff to share learning (see minutes from staff meetings). Staff 
take ownership of professional learning, including reflection on practice as an individual or with others. Almost all staff 
use the GTCS Professional Standards as a starting point for personal reflection and self-evaluation. Almost all staff, 
including support staff have annual PRD meetings, discussing and agreeing strengths and development priorities.  
 
Staff take part in a range of professional learning, identified through both the school development plan and the PRD 
process. This includes a good balance of in house training and attendance at courses and conferences out with school. 
Staff are aware of the impact of their professional learning on their work and the experiences of learners. Staff base CPD 
on both school priorities and personal development needs.  

 
This session we have had a number of students working with us in school. Staff involved have ensured appropriate 
mentoring and support for these students and as a result their placements have been very successful. One student is 
returning to Currie Primary in August 2106 to carry out his probationary year. Staff have led on a number of the priorities 
in our development plan for this year, including literacy moderation in the cluster, maths and SEAL approaches and the 
development of Learning Journals, 1+2, curriculum developments, teaching of gymnastics, which means as a school we 
have the capacity to continue to provide a very positive experience for all our learners. Staff have participated in cluster 
Learning Rounds across all schools, including Curie High School and drawn up a list of strengths and areas for 
development across the cluster. Members of the SLT carried out sharing classroom experiences visits and a list of 
strengths and areas to develop was drawn up and shared with all staff.  
 
We have established effective approaches to gather the views of parents giving us a clear picture of what we do well and 
what we need to improve using our twice-yearly Parent Consultations to set up a variety of questionnaires to enable 
almost all parents to be involved in the continuing improvements of our school. This session we consulted with P1 parents 
on our transition programme, and with all parents on our curriculum rationale and curriculum. The parent survey carried 
out by Edinburgh Children and Families was very positive, with a very high return - 116 families taking part. Results are 
fed back to everyone including how we have or plan to use their suggestions / recommendations – we have used a ‘you 
said so we did’ method. The recent questionnaire issued by the Care Commission to Nursery parents saw 18 out of 20 
returned, again all very positive.  
 
Nursery staff have attended CPD sessions on Building the Ambition and have used this document to evaluate our service. 
During the May in-service day we spent time familiarising all staff with the How Good is our School 4 and How good is 
our early learning and childcare, using it to evaluate our current practice in 1.1 Self-evaluation for self-improvement and 
1.2 Leadership of learning, 2.3 Learning, teaching and assessment, 2.4 Personalised support, 3.1 Ensuring wellbeing, 
equality and inclusions and 3.2 Raising attainment and achievement. Areas identified for development have been 
included in priorities for next session.  
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Management of self-evaluation 
 
 
 

We have created and followed a Quality Assurance calendar this session and are using a wider range of evidence to 
focus our self-evaluation on improvements for our learners’ successes and achievements (stakeholders’ surveys and 
questionnaires, attainment data, wider achievements data, quality assurance data – monitoring, planning, learning 
rounds, sharing classroom experience, cluster work etc.). Our self-evaluation is giving more importance to the quality of 
learning and teaching and we are beginning to evaluate new programmes and initiatives more.  Our attainment and 
achievements tracking systems are giving us a clearer picture about how learners are progressing and achieving at 
year stage / class and whole school levels across the curriculum.  

 
Staff plan together across year stages and some meet termly with HT / DHT to discuss plan for term as well as progress 
of groups and individual children. We have developed opportunities for staff to share learning from courses at staff 
meetings to ensure good practice across all classes. Process are in place to track coverage of Es and Os across all 
levels, attainment and achievement. We have been involved with working with our cluster colleagues this session to 
moderate language and literacy and number (fractions) to ensure consistence and agreement as to what secure looks 
like across our schools. 
 
SLT have carried out sharing classroom experience this session to monitor learning and teaching and to identify good 
practice. P7 staff have again been involved in learning rounds with staff from our cluster schools including Currie High 
School and results of findings fed back to all schools. Nursery staff have been involved in good practice visits by visiting 
other nurseries and one PSA by accompanying a child to Redhall - we now need to develop this for school staff through 
involvement of learning buddies and learning rounds.  
 
We use some accredited schemes as a basis for evaluating the work of our school – during 2015 / 2016 we have 
successfully maintained our Green Flag and Fair Active status. All children in P6 achieved the John Muir Award. Almost 
all P6 have achieved silver in the JASS programme and almost all P7 pupils achieved the Currie Primary Citizenship 
Medal. 
 
Throughout this session staff, pupils and parents have been involved in curriculum developments based on the curriculum 
audit carried out the previous year. We will begin to implement this redesigned curriculum from August 2016 ensuring 
progression, relevance, challenge, breadth and depth and application of skills and learning. 
 
In June 2016 the Care Inspectorate identified self-evaluation a strength in their report and gave it a rating of 5 – very 
good.  

School improvement 
 
 

As a school, we are committed to acting on the results of our self-evaluation processes and can clearly show evidence 
and improvements based on the results of our actions as part of our self-evaluation. This is shared with stakeholders so 
everyone feels their views are valued and acted upon, creating a sense of ownership and involvement on our 
improvement journey.  
 
Development plan priorities focus on not just improvement to learning and teaching, resulting in raising attainment for all 
learners but on achievements as well. We work closely with our parents and partners to continue to eliminate barriers to 
learning for our more vulnerable learners.  
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What are we going to do next? During school year 2016 / 2017 we will: 

 Engage more with HGIOS 4 and How good is our early learning and childcare 

 Embed Quality Assurance Calendar and share this and self-evaluation guidance booklet with all staff (Priority 
4). 

 Develop courses and programmes and improve learning for pupils in line with the results of our curriculum 
audit (Priority 4). 

 Ensure evaluation of planning and new initiatives gives a high priority to the quality of learning and teaching. All 
staff to maintain a strong focus on self-evaluation of practice to ensure a high quality of teaching on outcomes 
for learners (Priority 4). 

 Further develop approaches to monitoring and tracking learners’ progress and achievement in the BGE to 
provide robust evidence of standards of achievement across all curriculum areas and trends over time 
(Priority 1, 2 and 4). 

 Learners will set themselves learning targets in literacy, numeracy and health and wellbeing enabling them to 
take an active role in their learning and to take increasing responsibility for improving their work (Priority 2)  

 Develop learning buddies and rounds involving all staff in self-evaluation to identify and share good practice 
(Priority 4). 

 Embed the role of wider school self-evaluation to include all stakeholders – staff, pupils, parents, partner 
services and agencies (in particular develop systems / questionnaires for consulting with pupils and partner 
services) (priority 4). 

 Ensure parents and pupils know how their views and opinions from questionnaires are followed up and 
incorporated into the running of our school (priority 4). 

 Staff are increasingly engaged in a range of quality assurance and moderation activities within school to 
develop their skills and confidence in assessment approaches (Cluster priority 2 and 4) 

 Continue to develop and implement a rigorous monitoring and tracking programme to enable us to raise 
attainment and meet the needs of all learners (Priority 2). 
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Improvement Plan 
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1. Health and Well-being Driver Diagram 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
                                                                            
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Aim        Primary Drivers 
 

Secondary Drivers 
 

Ensure that our learners 
develop the knowledge and 

understanding, skills, 
capabilities and attributes 

which they need for mental, 
emotional, social and 

physical wellbeing now and 
in the future 

 

Local and national policies – City of Edinburgh 
Circle Document, ASL policies, ASD 

 

 

 

 

Improvement in children 
and young people’s health 

and wellbeing 

 

National Improvement 
Framework 

  
(1.1, 1.4, 2.1, 2.4, 2.6, 3.1, 

3.2) 

 

Develop pupil resilience to learning and set backs 
 

Raise attainment for all in 
numeracy and literacy 
 

Regular CPMs and ASN meetings for children with 
outcomes focussed on children’s individual needs. 
 

 Up-date HWB policy 

 Fragile X training – all staff 

 ASD up-dates / training 

 Work with Educational 

Psychologist, ASfL service, OT, 

SaLT and partner service and 

agencies to ensure all children 

fully supported 

 Sharing good practice visits – (in 

house, Redhall and other 

schools) 

 Review GIRFEC procedures and 

policies 

 

 Visual support programme 

training – 08.09.16 

 Confident Staff, Confident Kids 

training (2 x in-service + 1 CAT) 

 Raising Kids with Confidence 

parenting programme (CP and 

SM) 

 SLT to use SEEMIS pastoral 

care notes 

 Building resilience programme 

(10 done through assemblies, 

classroom activities and 

class/home tasks). HT attend 

training 

 PSA training in Playbox, Lego 

therapy etc. and developing 

roles in school 

 PSA Emotions Talks update 

workshop for use in playground 

 Emotions Talks sequencer to be 

embed across curriculum.  

 Emotions Talks work revisited at 

start of new session 

 P7 peer mediators training  

 Rookie Rockstars event during 

Anti-Bullying week – all classes         

 

 Ensure 2 hours of quality PE 

each week, run daily mile 

 Cluster PE CPD session 

 

 Increased involvement of pupils 

in learning 

 AifL work (see driver 2) 

 

       Tasks 

 

Ensure 2 hours of quality PE 
each week 

Meeting learners needs 
(GIRFEC policies and 
practice, CEC ASL 
framework, ASD training and 
awareness raising, findings 
in research of mental health 
issues in young children) 
 

 

 
 

To create an inclusive and accessible learning 
environment 

Cluster and school Growth Mindset work 
 

Confident Staff, Confident Kids Training 
 

Develop and embed use Emotions Talks in class 
and playground 
 
 

Encourage children to get and keep active 
 

PTA After School clubs are accessible to all 
Active Schools taster sessions as part of PE 
Attend EPTA competitions 
Cluster PE CPD (see cluster plan) 

Cluster moderation (see cluster plan)   

 

Implement new maths programmes (Second 
Level), SEAL and new policy 
 

Differentiation of activities – support for less able, 
Increase challenge for able pupils 
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2. Teaching and Learning Driver Diagram (Raising Attainment)  
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
  
                                                                            
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Aim        Primary Drivers 
 

Secondary Drivers 
 

Achieve excellence and 
equity for all children by 

increasing consistency in 
teaching and learning 

 

Involvement of all stakeholders, staff, pupils and 
parents to audit and improve 

 

 
To develop teaching and 

learning, ensuring 
consistent, high quality 

learning experiences for all 
children. 

(1.1, 1.2, 1.3, 2.2, 2.3, 2.4, 
3.2) 

 
 

(Improvement in attainment, 
particularly in literacy and 

numeracy; 
Closing the attainment gap 
between the most and least 

disadvantaged children 
National Improvement Framework) 

Involve pupils in opportunities to plan for 
personalisation and choice 

Nurture and develop creativity and innovation 
 in teaching and learning 

Increase teacher confidence 
in delivering high quality 
teaching and learning to 
raise attainment for all, 

especially in numeracy and 
literacy 

 
 
 

 Implement Learning  & Teaching 

and Assessment & Reporting 

policy 

 Use of Es and Os for  planning 

and Learning Statements / SALs 

for assessment 

 Revisit BTC5 

 Assessment - opportunities for 

moderation in school and across 

cluster, achieving a level 

guidance, SALs 

 Make links across the Cluster, 

City, Authority and nationally 

 Raise motivation in learning and 

embed use of Growth Mindset 

strategies 

 Curriculum event for 

parents/carers with a focus on 

sharing learning 

 

 Increase opportunities for 

outdoor  learning and play 

 Embed SEAL – P1-P4 and 

Currie Counts Mental Maths 

programme P1 – P7 and  

 Implement new planners for 2nd 

level and up-dated maths policy 

 Focus on spelling and cursive 

handwriting from P1 

 Agree consistent standards of 

presentation of work in jotters 

and on walls 

 Listening ad talking work led by 

class teacher from experiences 

working with SSLN 

 Development of dyslexia support 

 Further develop Personal 

Learning Planning, Assessment. 

Work, tracking and moderation 

 

 Audit current AifL practice and 

strategies across Currie Primary 

 Through WTA and 15 hours of 

CPD  identify time for working 

through ‘Active Learning through 

Formative Assessment’ by 

Shirley Clarke as a school 

 Set up learning buddies 

 Tracking and Moderation 

 Develop Portfolio jotters 

 

       Tasks 

 

To improve pupil involvement 
and interaction in the 

learning process Strategies and developments within Assessment is 
for learning approaches 

 

Use our community and spaces for high quality 
outdoor learning 

4 phase model of learning and teaching and AifL 

Develop partnership with EAL Service, ASfL 
service and other partner agencies 

Enhance progression and assessment at each 
stage 

Embed Digital Technology in teaching and learning 

Cluster and Wider Working and Networking.   

Analyse, track and review attainment data 

Ensure tasks are differentiated to ensure 
appropriate pace and challenge. 

 

Embed literacy and numeracy programmes across 
whole school 

Create a learning culture within Currie Primary 
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3. Curriculum Driver Diagram 
 
 
   
 
  
  
 
 
 
 
 
 
 
   
 
 
 
 
 
 
   
                                                                            
  
 
 
 
 

 
  
 
   
  
 
  
  
 
 
 

Aim 
 

       Primary Drivers 
 

Secondary Drivers 
 

All stakeholders share the 
school’s vision, aims and 
values and have an 
understanding of the 
Curriculum Rationale 

Stakeholders to be involved in the design and on-
going development of the curriculum  

 

 

 

To  

 
Design and develop a 

curriculum that takes account 
of local and national 

circumstances and provides 
learning experiences across 

the four contexts. 
 

(1.1, 1.2, 1.3, 2.2, 2.3, 2.6, 
2.7, 3.2, 3.3) 

Programmes of study in place to support IDL and to 
ensure progression of skills and knowledge 

Evaluation of curriculum 
re-design over a three-
year period to ensure 
continued curriculum 
development  

Key themes across learning identified within new 
contexts for learning 

 

Identify Learning 
Pathways and ensure the 
progression of key skills 
and knowledge is evident 
across the curriculum at 
each school stage  
 

 Share final Curriculum Rationale 
with all stakeholders  

 Development of a curriculum 
where there is sufficient 
opportunities for real depth of 
learning and application of skills.  

 Create a table to illustrate what 
cross-cutting themes are being 
achieved at each stage 

 Introduce new Curriculum 
Folders 
 

 Expressive Arts Programme of 
Study to be introduce 

 RME Programme of Study to be 

introduced 

 Use Authority’s Health and 
Wellbeing publication and 
resources and see how it can be 
used to support Health and 
Wellbeing across the school 

 Arrange CPD and training in 
relation to LfS 

 Continuous evaluation of 
curriculum re-design  
 

 Match authority’s Learning 
Statements to the Currie  

 Update IDL plans to include 
Learning Statements for the 
purpose of assessment  

 Teachers to use Learning 
Statements with children  

 Develop progression pathways 
for each curricular subject 

 Develop new methods for 
tracking and monitoring pupil 
progress 

 Formalise transition of 
information between stages 
 

 Complete a Skills Progression 
across all curricular areas and at 
all stages and levels 

 Skills Progression to be linked 
with relevant section of 
Curriculum Rationale 

 Skills Table to be developed to 
illustrate the Progression of 
skills across all learning 

 

       Tasks 

 

Embed Skills for Learning, 
Life and Work within the 
curriculum and provide 
children at all stages 
opportunities to develop 
their skills and awareness 
of the world of work 
 

Four contexts to be used to support teachers’ 
planning and to be further developed through new 
contexts or learning 

 

 

Embed Literacy, Numeracy, Health and Wellbeing 
and Digital Learning across the curriculum 

Develop and embed LfS across all curricular 
subjects and at all levels, in line with other key 
themes such as enterprise, creativity and equality  

 

Develop well-planned opportunities for learners to 
develop skills for learning, life and work.  

 

Pupils to use the Learning Statements in order to 
take an active role in the assessment and 
evaluation of their own work  

Use of skills table to illustrate the range of skills 
and their progression across all stages of the 
school at each curriculum level. 

Learning Statements to be used to enable teachers 
to evaluate and assess pupil progress 

Improve tracking and monitoring of pupils’ progress 
and enhance the transition process 



 32 

 

 

4. Self-evalaution Driver Diagram 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
                                                                            

 
 
 
 
 
  
 
 
 
 
 
 
 

Aim        Primary Drivers 
 

Secondary Drivers 
 

GTC Professional 
Recognition  

 
 

To achieve excellence and equity for all children by 
increasing consistency in teaching and learning 
 

 

 

To develop effective self-
evaluation and school 

improvement systems to 
ensure excellence and 
equity for all learners 

 

 
 (1.1, 1.2, 1.3, 1.4, 1.5, 2.7, 

3.2) 

 

School  
How Good is our School 4 
Nursery   

 Early good is our 

early learning and 

childcare? 

 Building the 

Ambition 

 
 

Ensure we are a self-
improving school 

 

 Quality Assurance calendar 

in place and shared with staff 

 Embed quality assurance 

programme and evidence 

gathering.  

 Pupil bingo ball  programme 

to ensure weekly focus in 

pupils experiences 

 Sharing classroom practice 

focussing on breadth, 

challenge and application 

practice 

 Learning rounds with cluster 

 Learning environment visits 

 Learning buddies through 

priority 2 – AifL focus 

 

 SPTC parent group 

 Regular use of HGIOS 4 and 

How good is our early 

learning and childcare and 

Building the Ambition 

 School and cluster 

moderation activities 

 Introduce Portfolio jotters 

 Work on achieving a level 

using videos and information 

in  NIH (National 

Improvement Hub) and NAR 

(National Assessment 

Resource) 

 Attainment and achievement 

tracking systems 

 Stakeholders questionnaires 

(staff, pupils, parents, partner 

agencies) 

 Good practice visits 

 All staff involved in 

maintaining a professional 

learning profile for GTC 

Professional recognition as 

discussed at  PRD meetings 

based on school and 

personal development  

       Tasks 

 

Raise attainment for all, especially in numeracy and 
literacy 
 

School leadership 
 

Teacher professionalism 
 

Pupil voice 
 

Engagement of partner services and agencies 

 

Parental engagement 
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Driver Diagram – Priority 1 – CCHS Cluster SIP 2016-17 Tasks 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
  
                                                                            

 
 
 
 
 
 
 
 

 
 
 
 
 
 

Aim        Primary Drivers 
 

Secondary Drivers 
 Leaders at all levels work together to ensure the 

best possible learning opportunities for all with a 
particular focus on literacy and numeracy 

 

 

To raise attainment 
and achievement 
across the Currie 
cluster for all pupils 
(1.1, 1.3, 2.2, 2.3, 
3.2) 
Improvement in 
children and young 
people’s attainment 
and achievement, 
particularly in literacy 
and numeracy 
CEC Strategic Priorities for 
Schools 2016-2019 

 

Cluster CAT on planning for reading 
for enjoyment (2nd Sept – Francis 
Jack to lead) 
 
Planned Shared Literacy event 
(November during Scottish book 
week) 
 
Use of digital technology to share 
learning and access a range of 
reading materials (including use of 
social media)  
 
Programmes of study for reading 
and writing 
 
Reading Challenge in every school  
Parents event including Cleo Jones’ 
P1 – 7 book lists, and information re 
library cards (Sept) 
 
Individual schools to offer growth 
mind set events to parents 
 
ASL training in autism for all staff 
 
Analysis of cluster attainment trends 
in Maths and numeracy 
 
Self-evaluation of teacher skills 
relevant to teaching numeracy 
 
Numeracy In Service session 
(9.1.16) to include Assessment and 
Moderation, SEAL master class, 
Numeracy Across the Curriculum 
and Maths master class (January) 
Parent prompts for home learning in 
Maths 
 
Collate and analyse data 
 

       Tasks 

 

 To raise staff awareness, confidence and expertise 
in the SEAL intervention programme 

Continuous evaluation and monitoring of 
impact linked to individual PRD 

 Build capacity to meet the needs of learners with 
ASN and Autism 

 

 Develop partnership approach based on shared 
values, ethos and vision 

 

 Effective approaches to assessment and 
moderation are in place at all levels to enable staff 
to make reliable, professional judgements of 
progress through CfE levels and report these 
confidently to parents and CEC 

 

 Curriculum design and rationale deliver to 
entitlements 
 

Schools collaborate with partners to plan, monitor 
and evaluate all aspects of their work  

 

 
School Leadership 

 

Teacher 
Professionalism 

 

 

Parental engagement 
 

 

Assessing children’s 
progress 

 

 

School improvement 
 

 

Performance information 
 

 Engaging parents in their child’s learning and 
literacy  

 Develop a growth mindset culture 

 

 A range of performance data is used to help 
improve attainment/achievement for all, with a 
particular focus on improving outcomes in literacy 
and numeracy 

 

Joint planning and training events 
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