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Rationale 

Learning and Teaching are at the heart of Currie Primary School, being the foundation on which 

the education of our learners depends. Achievement in learning can only be realised if the 

learner’s progress in learning is measured, and their progress assessed. For learners to achieve 

their potential they need to know where they are in their learning and what to do to improve. 

This policy has been written to ensure our learners receive a consistent experience across all 

stages of our school, which will contribute to raising standards of attainment and achievement 

for all. Our learners should know: 

 

• Their individual strengths in learning and what they need to do to improve 

• Their current level in each curriculum area 

• Their target level in each area for the end of each year stage 

 

At Currie Primary School we strive to provide a curriculum which engages all learners 

effectively and develop the four capacities of Curriculum for Excellence within each 

individual, using the support of the Refreshed Narrative of the Curriculum for Excellence. We 

understand the importance of developing the way children feel about themselves and the world 

in which we live, as well as providing opportunities to acquire core skills (see Curriculum 

Rationale). As individuals do not all learn in the same way, it is vital that we, as teachers, use 

a wide range of teaching styles, methods and resources within our planned teaching and 

learning. Children learn through teaching and learning which is interactive and dynamic. It is 

also important that teachers have high and consistent expectations building from relationships 

which are supportive and nurturing. 

 

At Currie Primary, we are crucially conscious of diversifying and decolonising our curriculum, 

to promote fairness, equality and respect.  

 

Aims and purposes 

Any attempts to continue to raise standards in our school must be focused on the classroom / 

school learning environment. Continuous improvement is dependent upon sustaining the high 

quality of teaching and learning that is taking place in Currie Primary School on a daily basis. 

Across our school the expectation is that all learners receive high quality learning experiences 

that lead to consistently high levels of attainment and achievement.  

 

By adopting a whole school approach to teaching, learning and assessment across our school 

we aim to: 

• Provide consistency of teaching and learning across our school 

• Enable teachers to teach as effectively as possible 

• Enable learners to learn as efficiently as possible 

• Give children the skills they require to become effective lifelong learners 

• Provide an inclusive education for all children 

• Learn from each other and with each other through co-operative groups 

• Celebrate the diverse community of Currie Primary School 

 

To achieve this, the learning, teaching and assessment process must be systematic and 

supportive. We must embed assessment as part of the planning and learning process rather than 

as an end product.  
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There is no single recipe for improving teaching and learning in a school. However, this policy 

outlines some of the key elements which are key to raising standards in teaching and learning. 

All lessons across our school should include the following key elements to ensure high quality 

teaching and learning. New teachers to our school will receive support and guidance to ensure 

they fully understand these elements and to enable them to embed them in their everyday 

practice. 

 

 

Learning and Teaching 

 

William Glasser states that we learn 

• 10% of what we read 

• 20% of what we hear 

• 30% of what we see 

• 50% of what we see and hear 

• 70% of what is discussed with others 

• 80% of what is experienced personally 

• 95% of what we teach to someone else 

 

Planning 

Planning takes two forms at Currie Primary School, termly and weekly / daily plans and takes 

account of information from curricular programmes, observations, marking and assessments, 

including formative and summative assessments, what the children make, write, say and do 

and information from parents and our partner services and agencies. Targets from children’s 

Individual Education Plans and Child Planning Meetings should be used when planning 

appropriate learning experiences for individual children. Planning is based on the experiences 

and outcomes from the Curriculum for Excellence and ensures progression of skills and 

knowledge through the curriculum. Evaluations form the basis of informed planning. Verbal 

or written evaluations take place constantly and planning is flexible to take account of this 

information.  

 

Teachers are encouraged to have pre-planning meetings with their classes at the end of a 

planning block / topic in preparation for the beginning of the next topic’s work to ascertain 

what the children already know about a subject or topic and what they would like to learn 

before detailed plans are completed with year stage partners to ensure similar but not 

necessarily identical experience for different classes across year stages. In the lower primary, 

children use Learning Journeys (physical and digital) to record and plan for learning. In the 

upper primary, classrooms display their learning journey on the wall, which the children add 

to and plan from.  

 

Planning is supported and moderated through a collegiate approach. Teachers plan 

collaboratively across stages. The Senior Leadership Team join in planning meetings twice a 

year to support and advise. All teachers participate in attainment meetings termly with SLT, 

ASL and Nurture to ensure consistency of support and progression for all learners.  

 

School based skills progression are in place for spelling, writing, grammar and punctuation, 

maths and numeracy. The experiences and outcomes for all other areas of the curriculum have 

been bundled to ensure coverage and revisiting of the Es and Os across the three years of each 

level.  Teachers should use these programmes as a basis when planning activities. These 
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progression sheets should be handed on to new teachers in August each year to ensure 

continuity of learning for all pupils. (See curricular policies for guidance and progressions.) 

 

Teachers should use the 4 phase model when planning lessons to ensure lessons include:- 

• Starter Activity/Prior knowledge  - e.g. 2-3 short questions,  

• Introduction of Main Teaching Point - e.g. introduce Learning Intention and agree 

Success Criteria, question / answer, exposition, demonstration  

• Develop Main Teaching Point - e.g. group activity, individual work, practical work 

• Plenary - e.g. question / answer, feedback, presentation, revisit Learning Intentions and 

Success Criteria 

 

Learning Intentions 

Shirley Clarke states that, ‘Learning intentions should not be muddled in the context of the 

learning’ and that there are ‘two main types of learning intentions: knowledge, concepts and 

skills (taught specifics) and applications (the applying of the first within the ‘whole context’)’ 

(Clarke 2003). See chapter 2 Learning Intentions of ‘Enriching Feedback in the Primary 

Classroom’ by Shirley Clarke for more details on Learning Intentions.  

 

As a result, at Currie Primary School 

• All lessons should have clear learning intentions written up, displayed and shared orally 

in child friendly language so the children see the purpose is to enhance their learning 

• Learning intentions not muddled up with the context of the lesson 

• The learning intention is written or stuck into the learner’s jotters when appropriate 

• Children should be involved in devising learning intentions as much as possible 

 

For learning intentions to be shared effectively, teachers must: 

• Move away from saying ‘Today we are doing…’ and instead, say for example, ‘By the 

end of today’s lesson you will know/be able to/understand…’ 

• Learning intentions for a unit of work should be shared at the beginning of the block so 

children can see the big picture 

• Use child-friendly language – there is little point in sharing learning intentions if 

students don’t understand what we mean  

• Write down / display the learning intentions when appropriate 

• Refer to learning intentions at the start of the lesson, during the lesson and during the 

plenary 

• Learners must know exactly what they are going to learn and what is expected of them 

by the end of the lesson.  

 

Success Criteria 

Shirley Clarke states that, ‘success criteria need to be brief and succinct, a summary of what 

has been discussed so far’ (Clarke 2003). See to chapter 3 Success Criteria of ‘Enriching 

Feedback in the Primary Classroom’ by Shirley Clarke for more details on success criteria.  

 

• All lessons have well planned success criteria  

• As often as possible learners are involved in devising and agreeing success criteria to 

give them ownership 

• Success criteria are displayed for the learners to follow during the lesson (research 

shows that if success criteria are displayed children will look at them during the learning 

to make sure they are on track) 
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• All learners are clear about how they will achieve the learning intention 

• Weekly / daily plans include success criteria for each learning intention 

• Children use the success criteria to self-assess their own or other children’s work 

• Learners are reminded of the success criteria during the lesson 

• Learners work is used to illustrate the success criteria as lessons are happening 

 

 

All pupils are actively engaged in developing a ‘Growth Mind Set’ 

A key concept which shapes the ethos of our school is growth mindsets based on the work of 

Carol Dweck. Rather than simply praising success we praise effort and persistence too. 

We believe the best thing to do is to teach children to love challenges, be intrigued by mistakes, 

enjoy effort, and keep on learning. For children who find work easy we make sure they 

encounter more difficult tasks. Our children recognise that effort, persistence and good 

teaching are what help them improve. 

This approach links with how we mark work and give feedback too: we always mark giving 

‘prompts for improvement’ in writing and ‘next steps’ in maths so that all learning for all 

children, even the very brightest, is seen as a way to grow. If children have fixed mindsets they 

find it hard to cope with failure: we teach our children to see mistakes and failure as positive. 

This makes for a very energetic and inclusive culture. It also has a really positive effect on our 

ethos and on how children approach learning and support each other, for example, you won't 

find charts on the wall listing times table results in rank order or stars for behaviour; we don’t 

have set ability groups that are fixed for the year; children strive to improve their PB (personal 

best) in spelling or times table tests rather than seeing coming top as the goal. 

"In a fixed mindset students believe their basic abilities, their intelligence, their talents, are 

just fixed traits. They have a certain amount and that's that, and then their goal becomes to 

look smart all the time and never look dumb. In a growth mindset students understand that 

their talents and abilities can be developed through effort, good teaching and persistence. They 

don't necessarily think everyone's the same or anyone can be Einstein, but they believe 

everyone can get smarter if they work at it." 

This is important because (1) individuals with a "growth" theory are more likely to continue 

working hard despite setbacks and (2) individuals' theories of intelligence can be affected by 

subtle environmental cues. For example, children given praise such as "good job, you're very 

smart" are much more likely to develop a fixed mindset, whereas if given compliments like 

"good job, you worked very hard" they are likely to develop a growth mindset. In other words, 

it is possible to encourage students, for example, to persist despite failure by encouraging them 

to think about learning in a certain way.”                                                                                                                                   

Dweck, C. 

All lessons are clearly differentiated to enable pupils to access learning 

• All learners are supported and challenged appropriately 

• Planning shows clear progression 

• A range of learning styles are catered for throughout a week / planning block / term 

 

All pupils are actively engaged in their learning and work co-operatively 
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• Pupils are actively engaged during all parts of the lesson – teachers take into account 

children’s concentration span and ensure pupils are not sitting passively for long 

periods 

• Opportunities to Think / Pair / Share and discussion with talk partners / shoulder 

partners are regular features in all lessons. Pupils are trained to use appropriate body 

language when engaged in discussion with a partner 

• Children are given regular opportunities to work in Co-operative Groups and to take on 

different roles, developing skills for the future (see Appendix 4 for Co-operative Groups 

skills progression) 

• Mini white boards are used for short bursts of activity, to develop understanding and to 

ensure children are active and engaged during the lesson 

• ICT / iPads, visuals, artefacts, auditory input are all used creatively as a way to enhance 

learning 

• Children help and encourage each other 

• Everyone participates 

• Children explain their ideas clearly and in full sentences 

 

Learning is enhanced through effective questioning 

It is adults in school who help learners make sense of information. The frequency and nature 

of interactions between staff and pupils is highly significant. We develop understanding by 

• Using higher-order questions. Challenging all pupils through higher-order questioning 

is one of the best ways to stimulate learning and enhance brain development—

regardless of age. Pupils tend to read and think based on the types of questions they 

anticipate receiving from the teacher. In other words, pupils will tend to approach any 

subject as a knowledge-based subject if they are presented with an overabundance of 

knowledge-level questions throughout a lesson. On the other hand, pupils will tend to 

approach a topic at higher levels of thinking if they are presented with an abundance of 

questions at higher levels of thinking. (see appendix 5 for information on Blooms 

Taxonomy and Higher Order Questions) 

• Providing wait time (3-5 seconds), pupils need time to think through their answers 

before replying 

• Providing thinking time by giving advanced warning, such as ‘In two minutes I am 

going to ask you….’ 

• Allowing pupils to explore and articulate their thinking by giving them time to discuss 

their responses in pairs or groups. Pupils then respond with ‘We think that…’ 

• Ensuring pupils fully understand the question 

 

All pupils receive regular and clear feedback which enhances learning 

• Formative Assessment / Assessment for Learning is embedded in everyday practice and 

is used to inform teaching and learning 

• All pupils are clear about how they need to improve 

• Individual / group targets are set in the three core areas of numeracy and maths, literacy 

and language and health and well-being – these are displayed in the front of jotters and 

the children refer to them during lessons 

• When marking children’s work, the main focus is on meeting the learning intention, 

success criteria and / or targets. Evidence is highlighted, or commented on 

• Marking identifies next steps prompts 

• Pupils are given regular time to edit work and make corrections, addressing issues 

raised in marking 
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Learning is enhanced through the use of digital technologies  

• As a school over the last few years we have invested heavily in ICT, for example                

i-Pads, Promethean Boards. ICT is used to enhance learning where ever possible, 

developing pupil’s ICT skills across the curriculum. 

 

Learning is enhanced through the diversification and decolonisation of the learning 

content  

• All teachers, when planning learning, are conscious of and adjust planning to 

effectively represent the diverse and cultural community.  

• All teachers consciously reflect on their bias when planning learning and using 

resources, to diversify the learning fairly.  

• All children and adults are encouraged to challenge bias and discrimination.  

 

Learning is enhanced through the use of effective behaviour management 

• Effective, positive behaviour management is used to foster a positive learning 

environment in the classroom. For further details, refer to our school Positive 

Relationships Policy.  

 

Learning is enhanced through reflecting on how it has been learned 

Encourage learners to reflect on what they have learned and what has helped them to learn. Use 

prompts like: 

• What did you do today that you found most helpful when you were learning?  

• What did you do today that you found less helpful? 

• If you had to do the task again, how would you do it? 

• If you had to give one piece of advice to someone tacking the same task, what would it 

be? 

(See Blooms Plenary examples of learning summary questions stored in the Currie Group, Staff 

folder, Masters Planners folder) 

 

Learning is enhanced through a stimulating classroom environment 

At Currie Primary we recognise the importance of providing a stimulating, interesting, 

welcoming, safe and challenging learning environment. Across our nursery and school, we aim 

to ensure that all classrooms, group learning areas and whole school areas are spaces that 

everyone can use to learn and be proud of. All classes and areas across school should have: 

• Displays that reflect the work currently being studied. It should include, children’s 

questions, key vocabulary, learning prompts to encourage and support independent 

learning (word walls, maths information etc.), visuals and artefacts to stimulate learning 

• Displays that show examples of children’s work in different curricular areas, for 

example art, writing, maths / numeracy, HWB, topic etc. 

• Displays should support learning as well as celebrate learning 

• We are part of the Visual Support Project – all resources and areas of the classroom 

should be well labelled using the labels and signs form this project to ensure continuity 

across our school. Children should know where to find resources they need for an 

activity – this will also help to foster independent learning skills 

 

Learning is enhanced through taking learning outdoors 
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We are lucky at Currie Primary School to have fantastic grounds and areas close by (Water of 

Leith, Rowley’s Wood, Muirwood Park, Pentland Hills, Heriot Watt University grounds) that 

lend themselves not only to play but opportunities for taking learning outdoors too. The UK 

and international evidence base and Scottish research shows that outdoor learning can add 

significantly to children and young people’s learning experience and their achievements and 

this can be closely linked to the four capacities of CfE. Outdoor learning can be the space for 

learning beyond subject boundaries, so that learners can make connections between different 

areas of learning. Through interdisciplinary activities of this kind, children and young people 

can develop their knowledge, understanding, enterprise and organisational skills, creativity, 

teamwork and the ability to apply their learning in new and challenging contexts. The wealth 

of opportunities for personal achievement associated with outdoor learning enriches the life 

experience of learners. Taking part in these activities plays an important part in widening a 

child or young person’s horizons, developing confidence, progress and achievement. These 

achievements must be recognised for the significance they have to learners, their families and 

communities. Staff are Currie Primary should take every opportunity they can to plan to use 

our outdoor space for learning across all areas of the curriculum.  See Taking Learning 

Outdoors Partnerships for Excellence by Education Scotland for more details plus resources in 

staff Library for more ideas and examples. 

 

Learning is enhanced through positive relationships: 

At Currie Primary we believe the effectiveness of any school is dependent upon the quality of 

the relationships amongst those working in it on a day to day basis. We believe that the positive 

relationships existing between children, teachers, support staff, parents and visiting specialists 

help make ours a very good school, and we take great care to nurture those relationships. 

 

At Currie Primary School we believe that: 

• All staff must have consistent expectations of children’s attitudes and behaviour and 

take corporate responsibility for ensuring these around the school. 

• We must treat everyone with the respect that we would wish to be receive ourselves, 

taking an active role in praising, complementing, and thanking others. 

• Good manners and social skills should be modelled by all. 

• Children should be helped to develop self-respect and expression 

• We need to build and maintain positive relationships with pupils, staff, parents and 

our community 

• It is important to know the value of others and of being part of a team. 

• Good systems of rewards and incentives are in place for all staff to use. 

• Everyone needs to be aware of their rights and the responsibilities that go with them 

 

At Currie Primary School we recognise the importance of parents and carers as children’s first 

educators and the important role the home learning environment plays in the development and 

education of our young people. We develop strong parent / carer partnerships through: 

• Sharing termly plans 

• Use of homework (see Homework policy) 

• Reporting milestones and achievements in on-line Learning Journals 

• Regular parent / carer meetings 

• Whole school topics and celebrations 

• Opportunities to talk to class teachers about children’s learning and development 

 

Sharing Learning experience and Learning Rounds 
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Sharing good practice is an important part of our quality assurance calendar each year and takes 

a few different forms; 

 

Shared classroom practice 

• A member of the Senior Leadership Team spends time in each classroom looking at 

how school learning and teaching priorities are embedding in our work. Dates for these 

visits are arranged with teachers and a focus for them agreed. Staff are asked to 

highlight what the observer should see and written and oral feedback is given as soon 

as possible after the visit to ensure the highest quality of learning and teaching for all 

pupils. A summary of strengths and areas for development across school are shared 

with all staff as soon as possible after these visits have been completed. 

• Staff will choose a colleague to spend a short time in their class to help provide evidence 

of an area of learning and teaching they have identified as an area of strength or an area 

to develop. Staff will be given time before this shared experience and after to discuss. 

 

Learning Walks 

• Throughout the year, SLT and pupils from the CKIP (Currie Kids Improvement 

Planners) walk round the school to identify areas of strength and next steps in relation 

to the school improvement plan.  

 

Learning is enhanced through effective use of in-service, Collegiate Activity Times (CAT) 

and Career Long Professional Learning (CLPL) 

In-service and CAT sessions are linked to priorities from our school development plan each 

year and provide opportunities for all staff to come together and develop these priorities to 

move our school forward. In a year we have 5 in-service days as detailed by the City of 

Edinburgh Council and CAT sessions negotiated through our working time agreement. 

 

Teaching staff are contracted to spend no more than 35 hours a year (or the equivalent for part 

time teachers) on Continuous Professional Development, related to their own development 

needs and interests and those of the school.  Opportunities for CPD exist for staff to: 

• Meet annually with member of the Senior Leadership Team for PRD meetings in line 

with GTC professional up-date for teaching staff, EYOs, EYP and for support staff to 

discuss strengths and agree areas to develop 

• Learn from each other 

• Observe and share good practice in our school 

• Visit other schools and nurseries to shadow practioners and share / observe good 

practice 

• Spend time on professional reading to keep up-to-date with developments and current 

educational thinking 

 

These activities are powerful for improving our practice. Class teachers, Nursery Practioners / 

Officers and Pupils Support Assistants cannot work in isolation. At Currie Primary we 

encourage all staff to work alongside another colleague in school supporting each other with 

the learning process. We also share good practice at staff meetings and CAT times.  

 

 

Presentation of written work 

As a school we feel it is important to hold the highest standards for the presentation of written 

work from P1 – P7. Appendix 5 of this policy includes the detail for the layout and presentation 

of written work.  
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Assessment and Reporting 

 

Curriculum for Excellence is about raising standards for all by actively engaging learners, 

improving pedagogy, promoting deep understanding and developing skills. It is vital that 

assessment approaches should reflect these aims.  

 

The purposes of assessment include: 

• to provide information to support progression in learning through planning 

• to provide information for target setting for individuals, groups and cohorts 

• to share learning goals with children and involve them in their learning 

• to involve children with self-assessment 

• to help pupils know and recognise the standards they are aiming for 

• to raise standards of learning 

• to identify children for intervention 

• to summarise achievements  

• to inform children, parents and other interested parties of children’s progress 

• to monitor and evaluate existing practices to ensure better outcomes for young people 

 

Assessment should support young people in developing the four capacities and the attributes 

and capabilities underpinning these. These include a range of personal qualities and skills, such 

as thinking creatively and independently, working in partnership and in teams, making 

informed decisions and evaluating environmental, scientific and technological issues. These 

skills and attributes are embedded in the experiences and outcomes.  Assessment needs to focus 

on these, as well as on measuring factual recall and routine procedures. 

 

Assessment procedures in Scottish education have become steadily more sophisticated. In 

Currie Primary School assessment takes different forms, teacher judgement, summative 

assessments, holistic assessment, formative assessment and standardised assessments. 

 

Teacher judgement is one way children’s learning and progress is assessed. It arises during 

and after every lesson and is continually on going based on what the learners make, say, write 

and do – summative assessment. Summative assessment is an assessment which evidences 

progress is often used to evaluate learning at the end of a topic or unit by comparing 

performance against a standard or benchmark. Good quality planning based on the experiences 

and outcomes from Curriculum for Excellence enables teaches to plan assessments based on 

Education Scotland’s Benchmarks. Holistic assessments are based on our bundled experiences 

and outcomes and are a well-designed assessment task to support evaluation of learner 

progress. To support their professional judgement teaches can use the result of standardised 

assessments carried out each year 

 

In school annual standardised assessments are used to; 



12 

 

• track and monitor individual children’s learning throughout school using raw scores, 

standardised scores and stanine ranking 

• help inform teachers judgements about a child’s progress, strengths and development 

needs 

• identify children for additional support for learning.   

 

From 2017/18 every child in P1, P4 and P7 will undertake The Scottish National Standard 

Assessment covering aspects of reading, writing and working with numbers. These 

assessments measure a portion of the CfE curriculum in literacy and numeracy and is adaptive. 

Assessment will be completed on lone and automatically marked by the system, giving teachers 

immediate feedback to help children’s progress. These assessments can be carried out at any 

time in the school year. As a school we may also use standardised assessments such as The 

New group Reading Test, Single Word Spelling Test and Progress in Maths assessments at 

other stages.  

 

However, the most powerful educational tool for raising achievements and preparing children 

to be lifelong learners, in any context, is formative assessment (Hattie, J. (2009), Clarke, S. 

(2014). Claxon, G. William, D.). Formative Assessment has encouraged approaches that 

directly support learning. Formative Assessment or Assessment is for Learning are 

opportunities which are a natural part of teaching and learning; are constantly taking place in 

the classroom through discussion, listening and analysis of work. Shirley Clarke describes 

Formative Assessment as: 

• Creating a learning culture, where children and teachers have a growth mindset, self-

belief, meta-cognitive skills and the belief that all can succeed 

• Involving pupils at the planning stage to enhance motivation and ownership 

• Talk partners and a ‘no hands up’ culture, where children are resources for one 

another and all can be included in class discussions 

• Mixed ability learning, with differentiated choices, so that self-esteem is intact and 

expectations are high 

• Clear learning objectives are shared with pupils, not necessarily at the beginning of 

the lesson, but sometimes after their interest has been captured 

• Co-constructed success criteria 

• Effective questioning, especially at beginnings of lessons, to establish current 

understanding and prior knowledge 

• A continual quest to find out how far children are understanding their learning, so that 

individual and class feedback and the direction of the lesson can be adjusted 

appropriately 

• Examples of excellence analysed and shared, before children produce their own 

‘product’ 

• Feedback from peers and teachers focuses on successes, where the excellence is and 

where improvements are needed 

• Cooperative peer feedback in which examples of improvement are modelled via mid-

lesson learning stops, so that feedback and improvement-making is immediate and part 

of a lesson 

• Effective ends to lessons, where learning is summarized and reflected upon. 

(Clarke, S. 2014 Outstanding Formative Assessment Culture and Practice) 

 

It is essential that teachers know how well a child has progressed and that pupils understand 

how well they are doing and what they must learn to help them improve. This should remain 
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at the heart of practice. Every child at Currie Primary has a ‘Learning Portfolio’ which follows 

them through school. This portfolio includes examples of ‘latest and best’ learning and includes 

example chosen by the child as well as the teacher. LI and SC should be included on this work 

and when able to the child should record why they have chosen this piece of work.  To achieve 

this at Currie Primary School we will:   

• Evaluate pupils learning to identify those pupils with particular needs (including those 

who are able) so that any issues can be addressed in subsequent lessons 

• Adjust plans to meet the needs of the pupils, differentiating objectives where 

appropriate 

• Ensure pupils are aware of the learning intention and encourage them to evaluate their 

progress so that they understand the next steps they need to make 

• Set individual, challenging targets in numeracy and literacy on a regular basis and 

discuss these with the pupils so that they are involved in the process 

• Regularly share these targets with parents to include them in supporting their child’s 

learning 

• Encourage pupils to evaluate their own work against success criteria based upon 

specific, key learning objectives 

• Mark work so that it is constructive and informative in accordance with the marking 

policy 

• Incorporate both formative and summative assessment opportunities in medium and 

short term planning 

• Assess all subjects termly using a common format and make relevant comments about 

pupils’ progress, especially those working below or above the national average 

• Pass on assessment file / information to the next class teacher so children can be tracked 

as they progress through the school 

It is important that assessments should be consistent with shared standards and expectations 

being applied across our school and cluster. Arrangements are in place for in-house and cluster, 

moderation and all teachers at Currie Primary School are expected to assure the quality of their 

own assessment procedures. In BtC5, one of the most frequently mentioned terms is 

‘moderation’.  It is a central theme of the assessment process within CfE.  The aim of 

moderation is to achieve consistency in standards and expectations and build trust and 

confidence in teachers’ judgements.  The National Assessment Resource can be used to share 

assessment materials and to help teachers develop a shared understanding of standards. 

 

Education Scotland has produced Benchmarks for each curricular area. These should be used 

as a basis for assessing children’s work and progress. In our school the Benchmarks have been 

matched to each bundle. 

 

Building the Curriculum 5 groups assessment priorities around eight key ideas. None of these 

is entirely new but each is given added prominence and should be used to shape assessment 

processes that will meet the needs of Curriculum for Excellence. These ideas are: 

 

1. Learner engagement in assessment is crucial 

The active engagement of the learner is a key feature of Curriculum for Excellence. It is 

intended to increase motivation while also ensuring that the educational process benefits from 

the insights of the learner. 
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At its most basic, learner engagement requires teachers to share learning intentions and indicate 

what would constitute good measures of success. Learners also need to receive early and 

accurate feedback and should be given the opportunity to discuss the teacher’s assessments and 

their implications for future progress. 

 

However, learner engagement should move beyond these basic requirements. Sound 

approaches to assessment will help learners to demonstrate what they can do. Therefore, it is 

appropriate to involve them in choosing and developing assessment approaches and in selecting 

and summarising the evidence that emerges. 

 

If they are to be fully engaged, learners need to understand all of the roles of assessment. They 

also need to develop the skills necessary to evaluate their own work effectively and to be able 

to participate in peer assessments. These understandings and skills should be explicitly 

developed by teachers. 

 

2. Teachers need to use many approaches to assessment 

The idea of assessment requiring learners to demonstrate their knowledge, understanding and 

skill implies that a range of techniques needs to be employed. Evidence can be drawn from 

observation, records, products and a range of other kinds of information – make, say, write and 

do approach.  

 

It is for the teacher, in discussion with learners, to select approaches that are suited to the 

learners’ circumstances and to the requirements of the particular assessment, for example, day-

to-day evaluation may rely on less formal methods such as observation, whilst more formal 

assessments, say at points of transition, will tend to place greater weight on written records. 

 

3. Assessment should focus on breadth, challenge and application 

As far as possible, all assessments should evaluate success across a range of experiences and 

outcomes based on our learning statements (breadth), the ability to respond to the level of 

challenge these involve (challenge), and the capacity to apply knowledge in circumstances 

different from the ones in which it was acquired (application).  

Breadth involves learners in not only working across many outcomes but also being able to 

make connections among them to solve problems.  

Challenge, on the other hand, is about depth. It requires learners to be able to show more than 

the acquisition of knowledge. Learning needs to be focused on understanding and skills and to 

recognise that progress is not always linear. Can the children cope with the difficulty of the 

level? 

 

Challenge is thus closely linked to application and to developing higher-order skills, i.e. the 

ability to turn knowledge to practical effect by applying it in the real world or unfamiliar 

situations and not merely in the particular classroom in which it was first acquired. 

 

To ensure that learning is secure or to ensure that a learner has ‘achieved a level’, assessment 

has to be concerned with evaluating learners’ skills, often in new situations, not merely their 

capacity to retain factual information or apply routine procedures in predictable contexts. 

 

4. Evidence of learners’ progress can be gathered across the four contexts for learning 
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Curriculum for Excellence views education in very broad terms. It identifies four contexts in 

which learning occurs. Two relate to learning within curriculum areas and interdisciplinary 

learning. The other two – the ethos and life of the school as a community and broader 

opportunities for achievement in the outside world – are seen as equally important. Irrespective 

of where the learning occurs, assessment will focus on the learning statements based on 

experiences and outcomes.  

 

As a school we need to consider how best to evaluate children and young people’s participation 

in and contribution to the school community. They should also consider how to improve 

learners’ access to opportunities for gaining valuable experiences in the outside world. In some 

cases, these experiences may support accreditation and qualifications of various kinds (for 

example JASS, John Muir Award, Bike Ability and so on). In any event, school should 

recognise and celebrate all aspects of achievement and help young people to present a 

comprehensive view of their achievements. 

 

5. Professional dialogue is central to agreeing standards.  

Standards are embedded in the experiences and outcomes. It is essential that a common, in-

depth understanding of those standards should be shared and should be communicated to 

learners and parents. This is particularly important in relation to literacy, numeracy and health 

and wellbeing – the responsibility of every teacher. 

 

Professional dialogue is central to the creation of this shared understanding. The Working Time 

Agreement creates space for sharing ideas among staff internally and for teachers to engage in 

various external discussions.  It is important that shared standards and expectations should 

apply among Currie Primary teachers and our cluster. 

 

6. Assessments should be reliable, valid and proportionate 

All aspects of assessment should accord with the purposes and principles of Curriculum for 

Excellence.  This implies that they should measure not only knowledge but also understandings, 

skills and personal qualities that Curriculum for Excellence deems important. 

 

Engagement in professional dialogue and moderation should assist teachers to ensure that their 

assessments measure what they set out to measure and do not focus merely on things that are 

easier to assess. For example, recall of factual information cannot be taken as a proxy for deep 

understanding. 

 

Assessments that have greater validity are often those that are carried out relatively informally 

in the course of classroom activity. The quality of classroom interaction is crucial. Professional 

development relating to assessment needs to take account of this factor. 

 

Both reliability and validity in assessment depend on well-known but vital principles. 

Instructions to learners need to be clear. Small steps in progress need to be recognised, 

especially in the case of learners with additional support needs. Ongoing assessment should be 

used to give feedback and plan next steps. Periodic assessments at the end of a sequence of 

lessons and those at points of transition are also important.  

 

Assessment activity should not dominate the learning process. Assessment must be 

proportionate and sustainable, and the demands it places on teachers’ time should be carefully 

monitored. 
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7. Curriculum for Excellence principles should underpin reporting 

Reporting should give information on: 

• Progress within and between levels  

• Strengths and areas for development 

• Application of knowledge in different situations 

• The need for additional support, where relevant. 

 

Reporting to parents / carers provides the opportunity for communication about their child’s 

achievements, abilities and future targets. Reporting should adhere to the principles and 

purposes of Curriculum for Excellence. Comment should be made on those aspects of learning 

that are important, not merely on those that are easy to measure. At Currie Primary School we 

offer two opportunities for face to face meetings with parents during parents’ evenings in 

October and March each year. We use our on-line Learning Journals to report to parents 

throughout the session, keeping parents and pupils informed on progress and next steps in 

current learning. In June each year teaching staff should complete a summative report within 

the Health and Wellbeing section of the Learning Journal for parents, which includes Senior 

Leadership Team. In addition, throughout the year we meet with parents /carers to discuss pupil 

progress at either their or our request. 

 

8. Assessment needs to be quality assured. 

We are developing sound mechanisms internally and across the cluster for quality assuring 

assessments. Quality assurance and moderation ensure that assessment: 

• Is fit for purpose 

• Is valid and reliable 

• Takes account of national standards as embedded in the experiences and outcomes  

• Focuses on breadth, challenge and the application of learning 

• Promotes active learner engagement. 
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Policy review date June 2019. 

 

Appendix 1 Key prompts for planning and delivering a lesson 

 

Am I crystal clear about 

what I want the children to 

be able to 

do/understand/know 

at the end  of the lesson? 

Is the learning intention in 

child friendly language? 

Have I thought about the 

steps to success and planned 

the success criteria in 

advance? Are the children 

going to be involved in 

formulating the success 

criteria? 

Have I thought about the 

questions I will need to ask 

to deepen children’s 

understanding / assess 

learning? 

Have I thought about how I 

am going to engage and 

motivate the children at the 

start and during the lesson? 

Have I thought about how I 

will meet the needs of all 

learners, including the more 

able? Are activities 

challenging and designed to 

deepen understanding? 

How are pupils going to 

assess their own learning or 

that of their peers? 

Have I thought about how I 

will meet the needs of the 

EAL learners in my class, 

e.g. what visuals will I use 

in the lesson? 

Am I giving the children 

thinking time and talking 

time before asking 

questions? 

Am I going to be 

introducing new vocabulary 

to the children? 

Have I made sure children 

are not going to be sitting 

passively for long periods? 

Have I included any time for 

pupils to respond to marking 

and formative assessment 

advice from previous 

lessons? 

How am I going to meet the 

learning styles of all pupils? 

Have I shared the planning 

with my PSA? Is she / he 

clear who she / he is 

supporting and how? 

Have I got a balance of 

teacher instruction, 

intervention and children 

working independently? 

How am I going to conduct 

my plenary? 

Have I planned 

opportunities for pupils to 

talk about their learning in 

pairs and groups? 

How are pupils going to 

assess their own leaning or 

that of their peers? 
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Appendix 2 for example of planning and tracking meetings record 

 

 
Planning and tracking meeting 2015/16 

5.2 Teaching for Effective Learning/5.3 Meeting Learners Needs/5.4 Assessment for 

Learning 

Teacher:   Class:       Term:  

Behaviour 

(Class rules / sanctions / 

rewards, Charter, Golden 

Time) 

 

 

Maths / numeracy  

 

Literacy / Language  

 

Health and wellbeing  

 

Bundle   

 

Planning across the 4 

contexts  
(above  plus IDL, opportunities for  

personal achievement, ethos and life 

of school)  

 

 

 

Learning for sustainability 
(e.g. outdoor learning,  Eco, RRS, 

Global Citizenship) 
 

 

Assessment  
(variety of approaches, progress 

through significant aspects, 

summative, formative, 

Do/Write/Say/Make/Draw) 

 

Pupil voice  

 

Attainment   



19 

 

(Predictions, outriders, 

differentiation) 

Evidence of Breadth, 

Challenge and Application 

 

Homework / involvement 

of parents in learning 

 

 

 

Learning Environment 

(e.g. displays, learning 

prompts, pupils work, 

resources, routines etc.) 

 

 

 

Self-evaluation 

(I feel confident in this area / strength) 

How I can share practice with colleagues? 

 

 

 

 

 

 

Self-evaluation 

(Development point) 

Action points: 

 

 

 

 

 

 

 

Management comment 

 

 

 

 

 

 

 

Staff Member Comment 

 

 

 

 

 

 

 
 

Member of Management:  _____________________________ 

Member of Staff:   _____________________________ 

Date:     _____________________________ 
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Appendix 3 Co-operative Group Skills Progression 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Primary 1 

Moving quietly into groups 

Everyone participating and contributing 

Being gentle and saying kind things 

Sharing materials 

Taking turns and using names 

Primary 2 

Staying on task 

Working co-operatively in a group 

Encouraging others 

Being responsible 

Active listening 

Primary 3 

Managing materials 

Staying on task and including everyone 

Asking for clarification 

Describing feelings 

Staying with the group 

Primary 4 

No put downs 

Being a good sport 

Ignoring distractions 

Celebrating success 

Organising, sharing and managing 

materials 

Primary 5 

Elaborating 

Resolving conflicts 

Contributing ideas 

Reaching consensus 

Staying calm and respecting the 

feelings of others 

Primary 6 

Summarising 

Negotiating 

Disagreeing without criticism 

Extending another’s answers 

Ensuring everyone is included 

Primary 7 

Criticising ideas not people 

Probing / asking in depth questions 

Being assertive in acceptable ways 

Currie Primary School - Co-operative Learning Skills Progression 
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Appendix 4 Blooms Taxonomy  

 

Many years ago, an educator named Benjamin Bloom developed a classification system we 

now refer to as Bloom's Taxonomy to assist teachers in recognizing their various levels of 

question-asking (among other things). The system contains six levels, which are arranged in 

hierarchical form, moving from the lowest level of cognition (thinking) to the highest level of 

cognition (or from the least complex to the most complex): 

Knowledge 

Observations of both primary and secondary classrooms has shown that teachers 

significantly overuse knowledge questions. In fact, during the course of an average day, 

many teachers will ask upward of 300 or more knowledge-based questions. 

This is the lowest level of questions and requires learners to recall information. Knowledge 

questions usually require learners to identify information in basically the same form it was 

presented. Some examples of knowledge questions include … 

• “What is the biggest city in France?” 

• “Who wrote The BFG?” 

• “How many cm’s in a m?” 

Words often used in knowledge questions include know, who, define, what, name, where, 

list, and when. 

Comprehension                                                                                                                     

Simply stated, comprehension is the way in which ideas are organized into categories. 

Comprehension questions are those that ask students to take several bits of information and 

put them into a single category or grouping. These questions go beyond simple recall and 

require students to combine data together. Some examples of comprehension questions 

include … 

• “How would you illustrate the water cycle?” 

• “What is the main idea of this story?” 

• “If I put these three blocks together, what shape do they form?” 

https://www.teachervision.com/teaching-methods/curriculum-planning/2171.html
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Words often used in comprehension questions include describe, use your own words, outline, 

explain, discuss, and compare 

Application                                                                                                                                            

At this level, teachers ask learners to take information they already know and apply it to a 

new situation. In other words, they must use their knowledge to determine a correct response. 

Some examples of application questions include … 

• “How would you use your knowledge of latitude and longitude to locate Greenland?” 

• “What happens when you multiply each of these numbers by nine?” 

• “If you had eight cms of water in your basement and a hose, how would you use the 

hose to get the water out?” 

Words often used in application questions include apply, manipulate, put to use, employ, 

dramatize, demonstrate, interpret, and choose. 

Analysis                                                                                                                                

An analysis question is one that asks a learner to break down something into its component 

parts. To analyse requires learners to identify reasons, causes, or motives and reach 

conclusions or generalizations. Some examples of analysis questions include … 

• “What are some of the factors that cause rust?” 

• “Why did the Great Britain go to war with Germany?” 

• “Why do we call all these animals’ mammals?” 

Words often used in analysis questions include analyse, why, take apart, diagram, draw 

conclusions, simplify, distinguish, and survey. 

Synthesis                                                                                                                     

Synthesis questions challenge learners to engage in creative and original thinking. These 

questions invite learners to produce original ideas and solve problems. There's always a 

variety of potential responses to synthesis questions. Some examples of synthesis questions 

include … 

• “How would you assemble these items to create a windmill?” 

• “How would your life be different if you could breathe under water?” 

• “Construct a tower one meter tall using only four blocks.” 

• “Put these words together to form a complete sentence.” 

Words often used in synthesis questions include compose, construct, design, revise, create, 

formulate, produce, and plan. 

Evaluation                                                                                                                        

Evaluation requires an individual to make a judgment about something. We are asked to 

judge the value of an idea, a candidate, a work of art, or a solution to a problem. When 

learners are engaged in decision-making and problem-solving, they should be thinking at 

this level. Evaluation questions do not have single right answers. Some examples of 

evaluation questions include … 
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• “What do you think about your work so far?” 

• “What story did you like the best?” 

• “Do you think that Winston Churchill did the right thing?” 

• “Why do you think the Egyptians are so famous?” 

Words often used in evaluation questions include judge, rate, assess, evaluate, What is the 

best …, value, criticize, and compare. 

Appendix 5 Written work / Jotter Presentation 

 

All jotters, worksheets, folders should be kept as neatly as possible, free from graffiti, scribbles 

or doodles.  

 

Maths  

P1 - P3 / P4 – A4 1 cm square jotters 

P4 - P7 – A4 7mm square jotters 

• All work to be dated using the short date and underlined, for example, 23.08.17 

• All work should have a title and be underlined, for example, TeeJay TB1B P45  

• One number written in each box 

• 2 boxes left empty between answers 

• Children should work across the page 

• Miss a row of boxes between each line of numbers / answers 

• Each new question number should start in a new line 

• Corrections should be re-written underneath, not rubbed out 

• A line should be drawn under the previous day’s work before starting  

• Children should self-assess the work at the end of the block using traffic lights – red, 

amber or green using the provided traffic light stamp or a coloured dot 

• All marking should be up-to-date 

 

Language 

P1 – A4 top of page blank, bottom 15mm lined 

End of P1 – P2 / P3 – 15mm lined –full page 

P3 – P7 – A4 alternative blank and 8mm lined – writing, science, topic 

                A4 8mm lined with margin   

• All work to be dated using the short date, written in the margin and underlined, for 

example, 23.08.17 

• A margin should be neatly drawn in, using a ruler if there is not one in the jotter 

• All work should have a title and be underlined, for example, Grammar P29 

• Question numbers should be written in the margin 

• LI should be written in for each new piece of work, or stuck in on a label 

• Each new question number should start in a new line 

• Corrections should be re-written underneath, not rubbed out 

• A line should be drawn under the previous day’s work before starting  

• Children should self-assess the work at the end of the block using traffic lights – red, 

amber or green using the provided traffic light stamp or a coloured dot 

• Children write on lined side of writing jotters – peer and teacher comments / 

suggestions marking on the blank page. Children should be given opportunity to 
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improve a piece of writing using suggestions and comments from peers and teacher 

before beginning a new piece 

• All marking should be up-to-date 

 

Worksheets 

• Should have a place for the date and children’s names to be added 

• Should include LI 

• Should be double sided whenever possible  

• Filed or stuck neatly into jotters 

• Appendix 6 CfE Making Good assessment decisions 3-18 
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Appendix 7 Broad General Education 
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