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FOREWARD 

 

This policy sets out the Mission, Vision and Values of Currie Primary and the procedures that are in place to ensure 

a consistent approach to improving relationships and behaviour across the whole school community that consider 

children's rights in accordance with the United Nations Convention on the Rights of the Child (UNCRC). 

Developing good relationships and positive behaviour in the classroom, playground and wider community is 

essential for creating the right environment for effective teaching and learning. Where children and young people 

feel included, respected, safe and secure and when their achievements and contributions are valued and celebrated, 

they are more likely to develop self-confidence, resilience and positive views about themselves. This applies 

equally to all adults in the Currie Community. 

The Mission, Vision and Values of Currie Primary reflect local and national policies, which focus on rights, respect 

and learning, based on improved relationships, staged interventions, engagement, motivation, and emotional 

wellbeing.  This policy has been written in line with the Scottish Government’s publication Better Relationships, 

Better Learning, Better Behaviour (2013) and the City of Edinburgh’s Better Relationships, Better Behaviour, 

Better Learning Strategy (2013).  

 

Whole-school professional development has been undertaken and acquired skills and knowledge, in relation to 

nurture, ‘Emotion Works’ and Paul Dix’s ‘When the Adults Change Everything Changes, have helped shaped this 

Positive Relationships Policy. 

 

There are two key policy drivers supporting the development and promotion of positive relationships in Currie 

Primary- Curriculum for Excellence (CfE) and Getting it Right for Every Child (GIRFEC).  

 

Currie Primary School Staff 

August 2019 

 

 

 

 

 
 

 

POLICY STATEMENT 
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Currie Primary School is committed to working in partnership to ensure that our children have the best start in life 

and are ready to succeed. Fundamental to this is the schools Mission, Vision and Values, which promote a sense 

of belonging and positive relationships, based on shared values across our communities. Inclusion, engagement 

and involvement are the key principles underpinning our work in ensuring this.  

Everyone is expected to maintain the highest standards of personal conduct, to accept responsibility for their 

behaviour and encourage others to do the same. Our Positive Relationship Policy guides staff to teach self-

discipline not blind compliance. It echoes our core values with a heavy emphasis on respectful behaviour, a 

partnership approach to managing poor conduct and dynamic interventions that support staff and learners. 

 
 

POLICY AIMS 

 

The aim of this policy is to: 

 

• create a culture of exceptionally good behaviour: for learning, for community, for life  

• ensure that all learners are treated fairly, shown respect and to promote good relationships.  

• refuse to give learners attention and importance for poor conduct  

• help learners take control over their behaviour and be responsible for the consequences of it.  

• build a community which values kindness, care, good humour, good temper, obedience and empathy 

for others.  

• promote community cohesion through improved relationships.  

• ensure that excellent behaviour is a minimum expectation for all. 
 

 

POLICY PURPOSE 

To provide simple, practical procedures for staff and learners that:  

 

• recognise behavioural norms  

• positively reinforces behavioural norms  

• promote self-esteem and self-discipline  

• teach appropriate behaviour through positive interventions 

 

This policy aims to support and challenge all staff in its implementation and it outlines our school’s approach to 

the following areas: 

 

1. Positive Expectations: Our school’s Code of Conduct and its role in how we communicate our vision of 

positive relationships. 

 

2. Promoting Positive Relationships: The proactive measures we take in order to establish opportunities for 

positive relationships to thrive. 

 

3. Managing Relationships Positively: The active skills we use to manage, protect and repair relationships.   

 

4. Supporting Children: The reactive whole school framework for meeting the Additional Support Needs of 

children, including those children who are experiencing social and/or emotional difficulties, which may result 

in disruptive patterns of behaviour and unhealthy relationships. 

 

 

 

 

 

POSITIVE EXPECTATIONS 



 4 

Our school’s Code of Conduct and its role in how we communicate our vision of positive relationships. 

 

Consistency lies in the behaviour of adults and not simply in the application of procedure. A truly sustainable 

consistent approach does not come in a toolkit of strategies but in the determination of every member of staff 

to hold firm. It is hard fought and easily lost. The key is to develop a consistency that ripples through every 

interaction on behaviour. Where learners feel treated as valued individuals they respect adults and accept their 

authority. 
 

Consistency in Practice 

 

• Consistent language; consistent response: Referring to the agreement made between staff and learners, 

simple and clear expectations reflected in all conversations about behaviour.  

 

• Consistent follow up: Ensuring ‘certainty’ at the classroom, faculty and senior management level. 

Never passing problems up the line, teachers taking responsibility for behaviour interventions, seeking 

support but never delegating.  

 

• Consistent positive reinforcement: Routine procedures for reinforcing, encouraging and celebrating 

appropriate behaviour.  

 

• Consistent consequences: Defined, agreed and applied at the classroom level as well as established 

structures for more serious behaviours.  

 

• Consistent, simple rules/agreements/expectations referencing promoting appropriate behaviour, icons, 

symbols and visual cues, interesting and creative signage  

 

• Consistent respect from the adults: Even in the face of disrespectful learners!  

 

• Consistent models of emotional control: Emotional restraint that is modelled and not just taught, 

teachers as role models for learning, teachers learning alongside learners  

 

• Consistently reinforced rituals and routines for behaviour around the site: In classrooms, around the 

site, at reception.  

 

• Consistent environment: Display the quality of a good primary school, consistent visual messages and 

echoes of core values, positive images of learners rather than marketing slogans 

 

 

“This is how we do it here” - Currie Code of Conduct 
 

1. Respect yourself and others. 

2. Respect your environment. 

3. Responsibility for your actions. 
 

 

 
PROMOTING POSITIVE RELATIONSHIPS 
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The proactive measures we take to establish opportunities for positive relationships to thrive. 

 

“A positive, shared responsibility” 

 

How will staff behave? 

 

1. Uphold the school’s Mission, Vision and Values  

2. Refer to Currie Code of conduct and model positive behaviour 

3. Praise the behaviour you want to see 

 

All Staff, every day 

 

1. Meet and greet at the door 

2. Never ignore or walk past learners who are not following the Currie Code of Conduct 

3. Make use of positive notes and phone calls 

 

Class Teachers 

 

1. Plan lessons that engage, challenge and meet the needs of all learners 

2. Be calm and give ‘take up time’ when going through the steps. Prevent, before sanctions 

3. Follow up every time, retain ownership and engage in reflective dialogue with learners 

 

Senior Leaders 

 

1. Support staff in returning pupils to learning by supporting restorative conversations and sitting in on reparation 

    meetings. 

2. Regularly celebrate staff and learners whose efforts go above and beyond expectations. 

3. Regularly review provision for learners who fall beyond the range of written policies and use behaviour data to  

    target and assess policy and practice. 

 

 

MANAGING RELATIONSHIPS POSITIVELY 

The active skills we use to manage, protect and repair relationships.   

 

“A positive, shared responsibility” 

 

It is both the individual and collective responsibility of all staff within our school to manage their and children’s 

behaviour. Therefore, all staff members require the knowledge, understanding and confidence to manage behaviour 

effectively and in line with our Mission, Vision and values. We recognise that exposure to patterns of ‘challenging 

behaviour’ even those considered to be ‘low level’ can have a significant effect on the emotional wellbeing of staff 

and other children. 

 

Our approaches should also demonstrate an explicit attempt to enable children to take responsibility for their own 

behaviour. This is a long-term goal but needs to begin with children on entry to nursery and carry on in an age/stage 

appropriate way throughout their time at school. In this way we are contributing to children’s Emotional 

Intelligence: 

 

• Self-awareness (ability to recognise their own feelings) 

• Self-management (ability to manage these feelings positively) 

• Awareness of others (ability to recognise the feelings of others) 

• Relationship management (ability to manage their relationships) 

 

 

 

 

Children are taught to: 
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• Ask the person to stop the behaviour and state that they don’t like it 

• Give the person a warning and walk away 

• Inform a member of staff 
 

 

Recognition and Reward for Effort 

 

We recognise and reward learners who go ‘over and above’ our standards. Although there are tiered awards, 

our staff understand that a quiet word of personal praise can be as effective as a larger, more public, reward.  

The use of praise in developing a positive atmosphere in the classroom cannot be underestimated. It is the key 

to developing positive relationships, including with those learners are hardest to reach. 

 

“It is not what you give but the way that you give it that counts”  

 
 

Steps - Classroom/Department Level Action 

Recognition Wall Choose a behaviour you want to focus on. When a child 

demonstrates the behaviour well, place a tick on the board. This 

fosters a positive interdependence. No prize or material award 

should be connected to this.  

 

Praise Pads and Certificates Recognise children who go ‘Over and Above’, which creates an 

immediate shift in expectations. Do not give for expected behaviour. 

Positive Notes and Referrals As above, recognise children who consistently go ‘Over and Above’ 

across the week. It may only be one child per week, but award for 

consistently doing their best over a period of time.  

Steps - School Level  

Non-teaching staff recognition – 

Certificates, Positive Notes and Referrals 

All non-teaching staff are actively encouraged to recognise and 

reward positive behaviour, following the guidelines above. 

Certificates to be awarded for behaviour ‘Over and Above’ what is 

expected, while positive notes and referrals to be given to children 

who consistently demonstrate such behaviour over a period of time. 

Particularly important to focus on in and around the playground. 

  

Hot Chocolate Fridays – Over and 

Above 

Hot Chocolate Fridays can be rewarded to those children who have 

received Praise Pads, Certificates, Positive Notes and Referrals. 

 

Recognition Time - SLT Once or twice a term, the SLT will offer a reward in recognition of 

excellent behaviour. Children who have received positive referrals 

on more than one occasion can be rewarded with Recognition Time. 

 

 

 

 
Managing Negative Behaviour 
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When we respond to children’s behaviour it is essential to minimise unnecessary confrontation. We can respond 

assertively, but not aggressively. This serves the important purpose of modelling responses to conflict that we wish 

to develop in our pupils. This can be very challenging, especially where the accumulative effect of misbehaviour 

can affect our ability to react rationally. However, we must lead by example. The Currie Code of Conduct should 

always form the reference point for all follow-up work with children who break the code of conduct, ranging from 

low-level to more serious incidents. Private rather than public reprimands should be used to maintain the child’s 

self-esteem and positive relationships between all involved. 

 

 

Steps Action 

 

Redirection  

 

 

Gentle encouragement, a ‘nudge’ in the right direction, small act of 

kindness. Non-verbal cues, adjust seating plan, acknowledgement. 
 

 

Disappointment Points 
 

A reminder of the expectations delivered privately wherever possible. 

Emphasise the learner’s choices and repeat reminders if necessary. 

Deescalate and take the initiative to keep things at this stage. 
 

 

Rule Reminder 

 

Clarify expectations related to Currie Code of Conduct, give choices and 

remind learner of previous good choices and positive behaviour. 
 

 

Caution 

(Appendix ii and appendix iii) 

 

Calm, assertive intervention. A clear verbal caution delivered privately, 

making the learner aware of their behaviour and clarify choices while 

outlining the consequences if they continue. Script can be used at this point. 
 

 

Time Out – In class 

(Appendix iv) 

 

Give the learner a chance to reflect away from others. Speak to the learner 

privately and give a final opportunity to engage. Offer a positive choice to 

do so. Five-minutes max, reset expectations and allow time to calm down. 
 

 

Cool Time – External Referral 

(Appendix v) 

 

At this point the learner will be referred internally to another room in the 

department for the required period of time. Please see ‘Cool Time’ 

guidance. All internal referrals must be recorded. 
 

 

Last Chance 

 

 

Scripted Intervention. Please refer to appendix ii and appendix iii for guidance. 

 

 

Reconciliation and Reparation 

(Letter to be sent home) 

(Appendix vi) 

 

A restorative meeting should take place before the next lesson. If the learner 

does not attend or the reconciliation is unsuccessful the teacher should call 

on support from their line manager who will support the reparation process. 
 

 

SLT Meeting – Targets and 

Monitor 

 

A meeting with the teacher, learner and SLT member, with agreed targets 

that will be monitored over the course of two weeks. 
 

 

Formal Meeting 

 

Formal meeting with parents/carers. Details of meeting to be recorded. 

 

“Why attempt to crush behaviour with punishment when you can grow better ones with love?” 
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Engagement with learning is always the primary aim. For most learners, a gentle reminder or nudge in the 

right direction is all that is needed. Although there are occasions when it is necessary, every minute a learner 

is out of your lesson is one where they are not learning. Steps should always be gone through with care and 

consideration, taking individual needs into account where necessary. Praise the behaviour you want to see. Do 

not pander to attention seekers.  

 

All learners must be given ‘take up time’ in between steps. It is not possible to leap or accelerate steps for 

repeated low-level disruption. In more serious cases of behaviour it is possible that a learner may enter the 

process at an advanced step. At all times, these steps must be followed in order, allowing the learner to re-

engage and ‘take up time’ to make things right. 

 

 
SUPPORTING CHILDREN: The reactive whole school framework for meeting the Additional Support Needs 

of children, including those children who are experiencing social and/or emotional difficulties, which may result 

in disruptive patterns of behaviour and unhealthy relationships. 

 

Additional Support Needs and behaviour 

 

We recognise that some children experience a range of difficulties that may make it more difficult for them to 

behave in the ways described in the Currie Code of Conduct.  These children may require additional support to 

assist them in achieving positive patterns of behaviour within the school. Through our nurture programme, we aim 

to think and work flexibly to provide identified children with a holistic programme of individual and group-based 

support. 

 

 

Recording and Monitoring Negative Behaviour 

 

Throughout the school, staff will be proactive in promoting positive behaviour and will respond to potentially 

inappropriate behaviour as early and as positively as possible. The restorative approach we use will be consistent 

with our whole Mission, Vision and Values. The priority, when responding to behaviour that contradicts our Code 

of Conduct, is always the immediate need for staff to use a calming response; followed by the explicit attempt to 

repair and restore relationships (rather than the recording of the incident). Every effort has been made to minimise 

unnecessary paperwork. However, to monitor the occurrences of inappropriate behaviour, a specified recording 

format is used across the school. This is only used when an individual child has been identified as requiring 

additional support to help develop healthier patterns of social behaviour and relationships and the recording of 

‘incidents’ is adjudged to be useful in the assessment of the individual’s needs.  

 

 

CONCLUSION 

 

This policy has been written to complement the school’s Mission, Vision and Values. It recognises that teaching 

is a highly skilled activity requiring continuous professional development in order to make a positive difference to 

the lives of children. The promotion of positive relationships, behaviour and learning is a crucial aspect of this. 

 

This policy is due for review by the end of this school session, and annually thereafter.  

 

August 2019 

 

 

 

 

 

 

 

Restorative Approaches 
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A ‘Restorative Approach’ to managing behaviour has been introduced and these strategies have been chosen 

because they are closely aligned with Mission, Vision and Values, as a Rights Respecting School. It allows us to 

maintain the positive relationships that lead to improved behaviour and improved learning.  Restorative approaches 

to dealing with challenging behaviour and conflict: 

 

Focuses on building and repairing relationships 

 

… rather than … 

 

Managing and controlling behaviour 

 

 

Restorative Approaches are based on four key features: 

 

Respect   listening to other opinions and learning to value them 

Responsibility  taking responsibility for your own actions 

Repair   developing the skills within our school community so that its individual members have the 

necessary skills to identify solutions that repair harm and ensure that behaviours are not 

repeated 

Re-integration  working through a structured, supportive process that aims to solve the problem 

 

 

Restorative Approaches are: 

 

• Built on positive relationships 

• Free from blame, shame, guilt and regret 

• Child-centred 

• Solution-orientated 

• Equal, Fair and Just 

• Meaningful with clear steps, rules and boundaries 

• Linked to people’s needs – loving, powerful, playful and free 

 

 

Guidance and Appendices 

 

The Restorative Approaches Overview (appendix i) and Restorative Conversations (appendix ii) provide additional 

information and a framework for managing relationships positively. This introduces Solution Generating Steps 

(appendix iii) that sets out a range of questions that can be asked to manage a conversation that leads to a positive 

resolution. These principles connect very closely with our own school values. Through restorative conversations, 

consequences are agreed as part of the process of repairing any harm caused. In some cases, this can be done as 

part of an individual reflective activity using the ‘Pupil Reflection Sheet’ (appendix iv), which can be used at the 

point the child has been asked to take time-out in class. When a child requires time-out of class (external referral), 

the Cool Time guidelines must always be followed (appendix v).  

When a child requires a letter to be sent home, letters (appendix vi). should be printed and placed in an envelope. 

The Recording and Monitoring Behaviour sheet (appendix vii) should be used to record behaviour at this stage. 

 

Prompt cards (appendix viii) are provided for all staff to help reinforce the key features of this approach to 

managing behaviour. These strategies are best used to address low-level disruption, although can be effective in 

responding to more challenging situations since they are based on positive communication and meeting the 

immediate emotional needs of the child at that time.  

 

Knowledge of the child and the existence of a positive relationship will aid the effectiveness of these strategies. 

This is not intended to be an exhaustive list and staff should identify and utilise the strategies they currently use 

which reflect our core values and have a positive impact on the behaviour of children.  

Restorative Approaches Overview – Appendix i  
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Restorative Approaches allow us to follow through on incidents in a manner that ensures relationships are 

maintained. By using Restorative Approaches the children will: 

 

• Develop truth telling skills, responsibility and accountability 

• Learn about the real impact of actions, consequences 

• Be able to make amends, show remorse, change behaviour, agree a way forward. 

 

The information below provides an overview of some of the theory and practice associated with Restorative 

Approaches to behaviour. 

 
Moving beyond Control and Coercion: Foundations of Behaviour 

 

PROBLEM SOLUTION 

Why? What do you want? 

What’s making you feel this way? How would you like to handle this? 

Why can’t you just? Can you think of some alternatives? 

Who started this? Do you want to be ______ in this situation? 

Tommy’s making me angry! Can you imagine a way to help the situation? 

What did you do to make him do that? How can we solve this problem? 

Whose fault is this? How would you like things to turn out? 

 

 
Shifting Responsibility: Creating Solutions from Inside Out 

 

What do you want?   What are you doing to get it?   Is it working? 

 

 

Instructions for Staying in Balance 

 

Outside in Needs Inside Out Instructions 
LOVE (Belonging) BE LOVING (Care, Connect) 
POWER (Importance) Be POWERFUL (Be strong, clear, worthy) 
FUN (Pleasure) Be PLAYFUL (Keep a sense of humour) 
FREEDOM (Choice) Be FREE (Be Autonomous, Maintain Choice) 
SURVIVAL SURVIVE 

 
 

The art of saying YES 

 
“YES” ---------- IF……….WHEN……….AS SOON AS:  

 

Try to avoid NO, but when you use it give a reason and mean it. 

 
 

Five Positions of Control 

 

Punisher Guilter Buddy Monitor Mentor 

Rules Beliefs 

Accountability Responsibility 

Consequences Restitution 

 

 

 

Restorative Conversations – Appendix ii 
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Pre-Work: A conversation about the conversation 

 

It is an intentional effort to establish connection and context prior to looking at content.  You are looking at the 

Principles you would like to use to inform the Programme level of your interaction.  It is a time to talk about 

what is important to you in how you communicate and ask what is important to them in how you and they 

communicate. 

 

 

Share your concerns first 

 

I want to talk with you about _____ ? 

I want to have a conversation about _____ 

I want to deal with _____ 

 

in a way that: 

 

you know that I _____ 

that we both can be _____ 

that you feel (or know) _____ 

in a way that feels _____ 

 

then ask for their concerns 

 

 

A 30 Second Script 

 

• I noticed you are … (having trouble getting started/struggling to get going/wandering around the 

classroom) 

• It was the rule about … (lining up/staying on task) tat you broke 

• You have chosen to (move to the back/catch up with your work at breaktime) 

• Do you remember last week when you … (arrived on time every day/go that positive note) 

• That is who I need to see today … 

• Thank you for listening 

 

At all time, children should be given ‘take-up time’, where they are given a chance to repair the harm caused. 

In some cases, this may be forty minutes. Appropriate ‘take-up time’ must be given before moving to the 

next step and action. 

 

 

Steps that Lead to Change and Responsibility - Solution Generating Steps 

 

What do you want? 

 

What are you doing to get it? 

 

Is it working? 

 

What do you see as your options now? 

 

Would any of these be better than what you’re doing now? 

 

Take a Next Step! 

 

 

Solution Generating Steps – Appendix iii 



 12 

 

 

What do you want? 
Go form the negative to the positive 

Get the specific picture – What would the person be doing in that picture? 

What would they have that they didn’t have now? 

Get a being or feeling component of the want. 

 

 

What are you doing to get it? 
Look at the action and thinking feeling involved 

Focus on the person’s behaviour – not the problem 

(the problem for them is actually their behaviour) 

 

 

Is it working? 
Are you getting what you want? 

Is it working well enough? 

 

 

What do you see as your options now? 
Get out all the choices before evaluating any 

Provide thinking choices as well as actions 

Ask for theirs and then add yours 

 

 

Would any of these be better than what you’re doing now? 
It is not a question of “will it work?” – just “would it be better?” 

In response to: “what if it doesn’t work?” reply,  

“what if you keep doing what you are doing?” 

 

 

Take a Next Step! 
Avoid “from now on!” – Avoid trying to find a ‘cure’ 

Take one step and learn from that 

Check back with the person when you experience a success 



 13 

Currie Primary School 
What Happened? 

Ran away Refused work Argued with Teacher Threatened E-mail/SMS 
threat 

Refused instructions Swearing Fighting 

 

 

What were you feeling at the time? 

Revenge Frustration Anger Bored Worried Left out Jealous Picked on 

 

What have you thought about since? 

Get even Leave class Parents angry Not fair Want help Too hard Lonely Uncomfortable 

 

Who has been affected? How? 

Me Friends Parents Teachers Family Class Others:  

 

What do you think you need to make things right? 

Rest. Conv. Say sorry Write apology 
 
 
 

 

Different work Have helper Breathing time Anger plan Calm area 
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Cool Time Guidelines – Appendix v 

 

In most cases of challenging behaviour, appropriate ‘Calming Strategies’ should be used. Only when these 

skills are not able to ensure that children are protected from harm/distress should ‘Cool Time’ be used i.e. 

when a child’s frustration, anger and aggression is being directed at others. In other words, ‘Cool Time’ 

is an appropriate consequence when a child’s behaviour is beginning to directly impinge on others’ rights 

to feel safe and happy. Clearly, an early intervention may reduce the impact of a child’s anger on 

themselves and others. In situations where a child may require Cool Time the guidance below should be 

followed: 

 
• ‘Cool Time’ allows a child some time away from an immediate, emotional moment to regain a 

sense of calm. It also allows staff some time to consider an effective follow-up.  

 

• ‘Cool Time’ is not a punishment. It is part of a consequence chain. It is about helping children to 

cope with intense feelings. 

 

• The intensity and persistence of the behaviour should guide a common sense approach to using 

‘Cool Time’. 

 

• Where ‘Cool Time’ is used with a child it will be useful for staff to record and monitor these 

instances. 

 

• The way we direct children towards ‘Cool Time’ (and all subsequent consequences) should 

demonstrate an explicit attempt to: 

 

o Maintain the child’s self-esteem 

o Maintain positive relationships 

o Create opportunities for positive learning and teaching 

o Promote personal responsibility 

o Ensure all children feel safe 

o Prioritise the need for calm before attempting to make things better 

 

Although, there will be generic guidance given to children about what ‘Cool Time’ should look like a 

child may have an individual Cool Plan, which can be adapted to suit their individual needs.  This may 

also form part of a child’s IEP Child’s Plan. 

 

Sometimes, ‘Cool Time’ will provide the child with time to think through what has happened. This can be 

checked and encourage as part of a restorative conversation, but only when both the child and member of 

staff are calm enough to be at their best. If a Restorative Conversation is not sufficient or the child is not 

willing to accept responsibility and ‘make it right’ and repair the harm, the member of staff might impose 

related consequences to help resolve the situation and reduce the likelihood of recurrence. For example, 

it may be decided that a child requires to work separately from the group, or other specific children, or be 

withdrawn from particular activities in order to help move the situation forwards. Again, the points noted 

above should inform these decisions. 
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CURRIE PRIMARY SCHOOL 

59 Curriehill Road 

Currie 

EH14 5PU 

 
Tel :   0131  449  3359 

Fax : 0131  449  5147 

E-mail: admin@currie-pri.edin.sch.uk 

 

Head Teacher :  Sally Hourston 
 

 

 

 

Date: 

 

Dear Parent/Carer, 

 

In line with our Positive Relationships Policy, I am writing to you to notify you of your child’s behaviour 

today. They have made several choices, which have resulted in restorative steps being followed, as detailed 

below. 

 

 

  

 

 

 

Our Positive Relationships Policy has been discussed with the children and the Currie Code of Conduct is 

referred to regularly. It is important that all children follow the Currie Code of Conduct to allow us to 

follow our school’s Mission, Vision and values.   

 

They have worked with a member of staff to discuss their behaviour and how this impacts on themselves 

and others.  Following a restorative approach to behaviour will hopefully allow your child to make the 

correct decisions in the future. We hope your involvement at this stage will also have a positive impact and 

we thank you for your support.   

 

We would encourage you to speak to your child about their behaviour, so we can help promote a positive 

ethos within Currie.  Please sign and return this letter as means of confirmation.   

 

You are welcome to add a comment if you wish. 

 

Yours sincerely 

 

 

 

 

Class Teacher 

 

 

Date: 

 

I confirm I have read the above letter notifying me of my child’s behaviour. 

 

Signed: 

 

Comment: 
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CURRIE PRIMARY SCHOOL 

59 Curriehill Road 

Currie 

EH14 5PU 

 
Tel :   0131  449  3359 

Fax : 0131  449  5147 

E-mail: admin@currie-pri.edin.sch.uk 

 

Head Teacher :  Sally Hourston 
 

 

 

 

Date: 

 

Dear Parent/Carer, 

 

In line with our Positive Relationships Policy, I am writing to inform you of your child’s behaviour today.  

They have made several choices, which have resulted in restorative steps being followed, as detailed below. 

 

 

  

 

 

 

This is the second time this term and their behaviour is now becoming a cause for concern. Our Positive 

Relationships Policy has been discussed with the children and the Currie Code of Conduct has been made 

clear. It is important that all children follow the Currie Code of Conduct to allow us to follow our Mission, 

Vision and values.  We hope your child will learn from this and will make positive choices to improve their 

behaviour.    

 

If this behaviour continues and a third letter is issued, this will result in the school requesting a meeting 

with you. 

 

We would encourage you to speak to your child about their behaviour, so we can help promote a positive 

ethos within Currie. Please sign and return this letter as means of confirmation.   

 

You are welcome to add a comment if you wish. 

 

Yours sincerely 

 

 

 

 

 

Class Teacher 

 

 

Date: 

 

I confirm I have read the above letter notifying me of my child’s behaviour. 

 

Signed: 

 

Comment: 
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Recording and Monitoring Behaviour – Appendix vii 

 

 

Name and position of person completing the form:  Date 

 

  

 

Name of child involved     Incident Code  

 

 

 

 

 

 

A brief description of what happened – What harm was caused? 

 

 

 

 

 

 

 

 

Restorative Action Taken – Circle as appropriate and add details 

 

 

Cool Time      

 

Restorative Conversation      

 

Pupil Reflection Sheet 

 

Involved SLT 

 

 

 

 

 

 

 

 

 

 

 

Outcome of above action – Circle as appropriate and add details 

 

 

Has made amends 

 

Relationship restored 

 

Unwilling to ‘make it right’ 

 

SLT involved 

 

Parents Contacted 

 

 

 

 

 

 

 

 

 

 

 

Level of satisfaction of person/group in how this is being/was dealt with 

 

 

High __________                    Medium __________                    Low __________ 

 



 18 

  

          Prompt Cards – Appendix viii 

Currie Primary’s 
‘Preferred Approach’  
These strategies reflect 
our school values of 

Honesty, Respect, 

Empathy and 
Encouragement. They are 

best used to address low-
level disruption. 

Knowledge of the child 
and the existence of a 

positive relationship will 

aid the effectiveness of 
these strategies. 

These strategies are 
based on positive 

communication and more 

than one may be required 
to meet the needs of the 

specific situation. 

 

Positive Correction & 
Prompting: 

Signal to begin a desired 
behaviour verbally, (“It’s 

about time to put that 
game away,”) or non-

verbally, (a nod) that 

reminds the child what is 
expected. Use simple, 

non-critical directions to 
help the child take the 

next step. Language 

should be positive in 
language and state what 

the child should be doing. 
End statements with 

’thank you’ even before 
the child has complied. It 

creates the expectation 

that they will do so. 

 

Hurdle Help: 
When we know the child 

is unable to begin or 
complete a task without 

some assistance, we can 
provide the help to get the 

child over the first hurdle 

and onto success. This 
should be done without 

drawing attention to the 
extra help. The child 

almost starts the task 

without realising it. You 
smooth their entry into 

the task by working 
alongside them. It might 

involve breaking the task 
into small, achievable 

chunks to begin with. 

 

Humour: 
Most children respond well 

to the non-threatening 
interaction created by 

humour. It can grab the 
attention of children even 

in tricky circumstances, 

particularly with over-
dramatised language and 

facial expressions. In the 
right situation laughing at 

yourself is highly effective 

in taking the attention 
away from a potentially 

difficult situation. Be 
creative! “Did I ever tell 

you about the time…?” 
Humour can also set a 

positive tone when 

starting something new. 

 

Modelling: 
In tricky situations our 

attention is often drawn to 
inappropriate behaviour. 

It is sometimes useful to 
quickly identify an 

example of appropriate 

behaviour, perhaps 
displayed by a high status 

peer in order to focus 
attention on what is 

expected. This, of course, 

has to be done tactfully 
and should be short, 

sharp and to the point i.e. 
state the desirable 

behaviour. Look for 
opportunities to choose 

different models rather 

than the usual suspects. 

 

Rewind: 

When things go wrong 
give everyone another 

chance by rewinding and 

replaying the situation 
differently. Demonstrate 

this yourself next time you 
say or do something 

wrong to show the 

children what it means. In 
a situation where you feel 

a child could make a 
better go at something if 

given some thinking time 
suggest, ‘Why don’t you 

have another go at 

that…?’ or ‘I think we 
need to rewind and try 

that again.’ Follow up with 
praise and move on.  

 

Redirection: 

Redirect the child or 
change the activity a little 

bit to help the child calm 

down. Distract or divert 
the child’s energy and 

attention to a substitute 
activity to help the child 

maintain control. This is 

useful if the child is 
becoming unsettled or 

anxious. Use a relaxing, 
focussing activity to 

restore calm at key points 
throughout a session. Give 

the child a short task that 

demands special 
responsibility to allow 

them to refocus and 
experience success. 

 

Planned Ignoring: 

This can be used to 
eliminate harmless, 

attention-driven behaviour 

because it withholds the 
reinforcement a child gets 

from the attention. As a 
general rule, children who 

display lots of attention-

driven behaviour NEED 
the attention, so we must 

pay particular attention to 
the child when things are 

going well. We ignore the 
behaviour and not 

necessarily the child so it 

may be useful to make a 
comment entirely 

unrelated to the 
inappropriate behaviour. 

 

Proximity: 

Often by placing yourself 
physically near (not too 

near) a potentially difficult 

situation will have a 
calming effect for a child. 

Our mere presence is 
often enough to provide 

children with the support 

they need to stay in 
control. This can be done 

fairly subtly, just so the 
children notice you are 

there, but without having 
to wade in. Sometimes the 

‘less is more’ approach 

has the desired effect. 

 

Affection:  

Like praise, affection helps 
increase a child’s self-

esteem. When the 

behaviour is coming from 
insecurity, fear or anger at 

life circumstances, an 
additional ‘shot’ of 

affection and care can be 

what the child needs in 
order to cope with the 

problem at hand instead 
of going to pieces. It may 

be appropriate to remind 
the child about a previous 

success. 
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I’m not interested in: 

 

Blame 

 

Shame 

 

Fault 

 

Regrets 

 

Excuses 

 

I am interested in how we can 

work this out and  

‘make things better’
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